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ABSTRACT

The purpose of this study is to examine the reading habits of middle school students
and to identify their prominent preferences regarding text content and genre. This
study, which seeks to determine the text content and genre interests that influence the
reading habits of middle school students, employed a survey research design. The
sample of the study consists of 847 middle school students enrolled at different grade
levels. Data were collected using the Reading Interest and Habit Questionnaire
developed by the researcher. The data collection process was carried out in May 2024
during a single class period, and the resulting data were analyzed using descriptive
statistical techniques. Gender and grade level were included as variables in the study.
The findings of the study indicate that although middle school students generally do
not prefer to spend their leisure time reading, they nevertheless possess a certain level
of reading habit and derive enjoyment from reading. Furthermore, students primarily
consider genre when selecting books and show a strong preference for texts in the
story-novel genre. With regard to book content, themes related to adventure,
entertainment, humor, friendship, sports, science fiction, and travel are particularly
prominent. In contrast, themes such as heroism and history, emotional content, the
animal world, and family and home life are less preferred.
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fundamental competence that opens the door to lifelong

learning. The acquisition of reading skills is viewed not only
as a factor contributing to academic achievement but also as a key
element in sustaining continuous learning and personal
development throughout life. Initially defined as the process of
recognizing signs and symbols, reading has gradually come to be
understood as a core component of comprehension (Harris & Sipay,
1990). This process of comprehension requires not only physical
engagement but also intensive mental activity. Accordingly, Dokmen
(1994), emphasizing the perceptual dimension of reading,
conceptualizes reading comprehension as a thinking process.
Within this cognitive process, individuals “broaden and deepen
their horizons by learning new words, gaining insights, forming
imaginations, and developing creativity” (Akyol, 2012, p.33). Over
time, reading has come to be regarded not merely as a language skill
but also as an important indicator of a society’s level of modernity
and development (Bircan & Tekin, 1989; Demirel & Sahinel, 2006).
Individuals who possess well-developed reading skills, in turn,
contribute to raising the cultural level of the society in which they
live.

ﬁ mong the basic language skills, reading is regarded as a

The development of reading skills undoubtedly requires a
planned educational process. However, in addition to the compo-
nents of formal education -such as schools, teachers, and curricula-
individual affective characteristics also play a significant role in the
reading education process. Among these affective factors, interest,



and more specifically reading interest, is a quality that warrants careful consideration. In the Turkish Dictionary, interest
is defined as “the tendency to direct one’s attention primarily toward a particular object” (TDK, 2024). Considering that
interests are not innate and that multiple factors contribute to their development (Battalbas, 2013), the importance of
fostering reading interest in order to support the development of reading skills becomes more evident. The idea that
individuals’ interests in books and reading can be leveraged to guide them toward reading has been emphasized for
many years (Dokmen, 1994). Furthermore, it is known that variables such as age and gender influence reading interest
and lead to individual differences in this regard (Ozbay, 2009).

In general, it is expected that reading interest, which is developed through the educational process, will
subsequently lead to the formation of a reading habit. In its broadest sense, reading habit can be defined as “the
continuous and regular engagement in the act of reading” (Karatay et al., 2020, p.92). Within this continuity, it is
expected that the individual approaches reading willingly, perceives it as a necessity, and maintains the practice with a
certain degree of regularity, even though personal purposes may vary. The question of how to define individuals who
have acquired a reading habit—namely, those who read on a regular basis—has therefore become a focal point in reading
research. Based on the assumption that criteria can be established by examining both the quality of the habit and the
frequency of repetition, various attempts have been made to determine who can be considered an individual with a
reading habit. One of the most widely cited approaches in this regard is the classification proposed by the American
Library Association. According to this classification, individuals who read one book every two months or less are
categorized as “weak readers,” those who read one book per month as “moderate readers,” and those who read two or
more books per month as “advanced readers” (A.L.A., transferred from 1978, Yilmaz, 2000).

Within this classification—that is, in efforts to determine whether reading frequency constitutes a habit—it should
not be overlooked that one of the most important starting points is interest, particularly reading interest. It cannot be
asserted that reading habit, which is regarded as one of the natural outcomes of the reading education process and is
intended to be acquired by educated individuals, has been consistently high across all periods. Although reading is
valued as a skill, the prevalence of reading habits has not reached similarly high levels in every era. This situation is also
reflected in data reported by the Turkish Statistical Institute (TUIK). According to 2022 data, 69% of individuals in
Tiirkiye do not read books (TUIK, 2022).

An examination of the literature indicates that reading interest and reading habit are among the frequently studied
topics. Research has focused on the reading habits and reading preferences of primary and middle school students
(Arslan, 2023; Babalola, 2020; Bahsi & Ates, 2024; Bekaroglu et al. 2022; Cevik et al., 2023; Faisal, 2021; Giil Ozdil &
Demir, 2022; Giines et al., 2023; Giines et al., 2024; Hassan et al., 2021; Karaduman, 2024; Kirs, 2022; Ramzan et al.,
2022; Sevgi & Karakaya, 2021; Tonka, 2020; Yurtbakan & Erdogan, 2020); the effects of reading interest and habits on the
academic achievement and vocabulary development of primary and middle school students (Ekmen, 2023; Erkus &
Babayigit, 2023; Karadag, 2022; Wibayanti et al., 2020); the relationship between primary school students’ reading
interest and habits and academic examinations (Aksoy, 2018; Biiyiikalan Filiz & Kalayci, 2019); the reading interest and
habits of high school students (Gezgin, 2021; Kavitha & Bhuvaneswari, 2024; Maribbay, 2022; Phutthabun, 2022); the
relationships between the reading interest and habits of youth and university students and various variables (Hughes-
Hassell, 2021; Kuijpers et al., 2020); preferences related to the reading interest and habits of postgraduate students (Kirs
& Kinay, 2024); the reading interest and habits of teachers, teacher candidates, and educational administrators
(Akbabaoglu & Yildiz Duban, 2020; Bala et al., 2021; Bertan, 2024; Isgdren, 2024; Ozbay et al., 2008; Salci, 2022; Uriin
Karahan, 2022; Yiiksel, 2021; Zan, 2024); the reading interest and habits of adults (Merga, 2017; Zengin, 2003);
evaluations of opinions regarding the acquisition, instillation, and development of reading interest and habit in relation
to multiple variables (Celik, 2020; Kirs & Kinay, 2022); the role of environmental factors in acquiring reading habits
(Bilgi¢, 2023; Demir, 2022; Demir, 2024; Karakulluk¢u & Celik, 2020; Ozden Denis, 2022); and factors influencing and
supporting the development of reading interest and habit (Alam, 2021; Giil, 2021; Mut, 2021; Mut & Gelisli, 2021;
Romero Oliva et al., 2020; Tatar, 2022). These studies include students and adults from different age groups as sample
populations. In addition, with the advancement of technology, increased interest and habit in online and mobile reading
(Gengtiirk, 2022; Nnaji et al., 2020); as well as problems encountered in the acquisition of reading interest and habit in
relation to cultural communication and technology (Giircan, 1996) have also attracted the attention of researchers.

The strong relationship between the concepts of reading habit and reading interest, which are frequently examined
in reading research, has led to the view that these two concepts should be addressed together rather than independently.
Considering that interests are used as a starting point in the formation of habits within the educational process, the role
of reading interest in the development of reading habits becomes more apparent. Beyond general definitions of “interest,”
reading interest is defined as “the interest directed toward specific reading texts, tools, and materials” (Alaylioglu &
Oguzkan, 1976, p.226). Interest in the text, which constitutes one of the most important components of reading interest,
is associated with both text content and the genre through which this content is presented (Ataya & Kulikowich, 2002).
In other words, both text genres and what is conveyed within those genres—that is, the content—are elements that
activate and sustain interest. In addition, factors such as gender and age also shape this interest (Huck et al., 2001).
Interest that begins with fairy tales and surreal narratives in childhood gradually shifts toward more realistic topics
(Bamberger, 1990; Carlsen, transferred from 1967 Colbert, 1974; Goksen, 1985; Yavuzer, 1998). However, it cannot be
claimed that this transformation of interest occurs at the same ages or follows the same trajectory for all individuals.
Individual differences continue to play a decisive role throughout a person’s reading journey.
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Just as it is important for reading to become an established habit, it is equally important to identify the quality and
shortcomings of this habit. A study on reading habits should determine not only the characteristics of individuals’
reading behaviors but also the types of publications they read, as well as which genres and content types are preferred
and at what frequencies and time periods (Dékmen, 1994). Based on these considerations, the present study deemed it
important to identify the current situation following the Kahramanmaras-centered earthquakes that occurred in Hatay
in 2023. From this perspective, the main research question was formulated as follows: “What are the genre and content
preferences in middle school students’ reading interests and habits?” In line with this overarching question, the study
sought answers to the following sub-questions:

What is the level of middle school students’ reading habits?
What are the genre preferences in middle school students’ reading interests?

What are the content preferences in middle school students’ reading interests?
Method

Research Model

Based on the understanding that interest in and habits toward reading vary across time periods and among individuals,
this study was designed as a survey study employing a quantitative research approach. A survey study is defined as a type
of quantitative research design in which researchers collect data by administering questionnaires to a sample group or an
entire population in order to describe attitudes, opinions, behaviors, or characteristics of a population (Creswell, 2020,
p-481).

Population and Sample

The population of this study consists of middle school students enrolled in schools in Hatay during the 2023-2024
academic year. When it is not feasible to reach the entire population, sampling procedures are employed in quantitative
research. The students selected from the population were chosen using random sampling. Following the earthquake that
occurred in February 2023, five central middle schools located in the Samandag district of Hatay province were
identified as the research sites, as educational activities in this district were carried out more regularly compared to other
districts. A total of 847 students who voluntarily agreed to participate in the study constituted the sample. In quantitative
research, the representativeness of the sample with respect to the population is of particular importance. Prior to data
collection, information obtained from the Samandag District Directorate of National Education indicated that the total
number of students enrolled in middle schools in the district during the relevant academic year was 8,295. The required
sample size to represent this population was determined based on a .05 margin of error. A population of up to 10,000
individuals can be adequately represented by a sample size ranging between 370 and 624, based on a margin of error of
.05 (Buytikoztiirk et al., 2017). Demographic information and distributions of the students included in the sample are
presented in Table 1.

Female students constitute a higher proportion of the sample (62.6%) in terms of gender distribution. This
imbalance is attributed to the higher number of female students present in classrooms during the data collection period
and to voluntary participation. In terms of school distribution and grade levels, the number of students enrolled in each
school and grade level was influential.

Data Collection Instruments

The “Reading Interest and Habits Questionnaire” was used as the data collection instrument in this study.
Questionnaires are data collection tools frequently employed in quantitative research to obtain the opinions of large
groups. "A questionnaire is defined as a set of forms used in survey research designs that are completed by participants
and submitted to the researcher; participants respond to questions and provide basic personal or demographic
information" (Creswell, 2020, p.490). The ease and speed with which questionnaire data can be analyzed enable
researchers to reach conclusions efficiently regarding participants’ opinions, perceptions, and values. Questionnaires
may include open-ended, list-ordering, dichotomous, multiple-choice, and/or scaled items. The construction of
questionnaire items is influenced by several factors, including content validity, research objectives, characteristics of the
sample, and the conditions under which the instrument is administered.

Reading Interest and Habits Questionnaire

The items included in the “Reading Interest and Habits Questionnaire” used in this study were developed based on a
review of the relevant literature (Akca, 2020; Aksoy, 2014; Balci, 2009-a; Balci, 2009-b; Battalbas, 2013; Bayat &
Cetinkaya, 2018; Bilgi¢, 2023; Bostanci, 2019; Can et al., 2010; Cevher, 2015; Davarci, 2013; Deniz, 2015; Durualp et al.,
2013; Elkatmis, 2015; Giil, 2021; Giirsoy, 2018; Hanedar, 2011; Kara, 2019; Konan & Oguzi 2013; Siinbiil et al., 2010-a;
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Stinbil et al., 2010-b; Sahin, 2012; Sahiner, 2005; $anlibaba & Giimiis, 2014; Tekgiil, 2013; Yildiz et al,, 2015; Yilmaz,
1990). The questionnaire items were prepared under subheadings such as personal information, interest in and habit
toward reading, following periodicals, visiting libraries, library use habits, and technology use habits. The questionnaire
consists of a total of 57 items, of which 54 are closed-ended and 3 are open-ended.

During the questionnaire development process, expert opinions were sought after the items were drafted in line
with the predetermined subheadings. The drafted items were sent to one expert in Turkish language education and three
faculty members who had conducted research related to the topic. These experts reviewed and evaluated the items, and
revisions were made in accordance with their suggestions. Following these revisions, the questionnaire was finalized.

Data Collection

The questionnaire was administered to middle school students enrolled in the 5th, 6th, 7th, and 8th grades during the
2023-2024 academic year within a single class period lasting 40 minutes. Data collection was carried out in May 2024.
Prior to the administration of the questionnaire, consent was obtained from students’ families for participation in the
study. In addition, students were informed that their participation was voluntary.

Data Analysis

The data obtained from the “Reading Interest and Habits Questionnaire;,” which was developed to determine the reading
interests and habits of the participating middle school students, were tabulated using descriptive statistical techniques,
specifically frequencies and percentages. The findings were then interpreted and presented accordingly. Descriptive
statistics enable the identification and measurement of tendencies and related characteristics within the data (Creswell,
2020). Gender and grade level were included as variables in the analysis, and the results were presented using cross-
tabulations. During the data analysis process, it was observed that some students did not respond to certain items. The
response sheets of these students were not excluded from the analysis; however, in cases of incomplete or incorrect
responses or unanswered items, only the responses to the relevant items were excluded from evaluation.

Ethical Statement

This study adheres to the rules specified in the "Guidelines for Scientific Research and Publication Ethics in Higher
Education Institutions” and avoids actions listed under the heading "Actions Contrary to Scientific Research and
Publication Ethics." There is no conflict of interest among the authors; all authors contributed to the study.

Ethical approval for this study was granted by the Hatay Mustafa University Social and Human Sciences Scientific
Research and Publication Ethics Board at its meeting on March 7, 2024, with decision number 19.

Findings

Findings Related to Middle School Students’ Reading Habits

In order to determine middle school students’ reading habits, students’ preferences regarding leisure-time activities were
first examined, and the findings are presented in Table 2. An examination of the table shows that the students
participating in the study most frequently prefer playing games (18.5%) and going out/traveling (16.4%) during their
free time. These activities are followed by doing sports (14%), listening to music (13%), reading books (10.3%), using
social media (6.4%), and drawing pictures (5.1%). The activities least preferred by students in their free time were
watching television (3.8%), chatting (3.3%), playing games on the computer (2.8%), and going to the cinema (1.9%).
Overall, the findings indicate that reading books is preferred at a relatively limited level compared to other leisure-time
activities. When the findings are examined in terms of the gender variable, it is observed that the activity most
frequently preferred by female students in their free time is going out/traveling (19.2%), whereas for male students it is
playing games (28.1%). The activity least preferred by female students is playing games on the computer (1.5%), while
the least preferred activity among male students is going to the cinema (0.9%). These findings indicate that the activities
most and least preferred during leisure time differ between female and male students. When preferences for reading
books are examined, the results favor female students: 12.3% of female students reported that they prefer reading books
in their free time, compared to 6.9% of male students.

An analysis based on grade level reveals that the most frequently reported leisure-time activity among fifth-grade
(26.4%) and sixth-grade (20.7%) students is playing games, whereas seventh-grade students most frequently reported
going out/traveling (19.3%), and eighth-grade students most frequently reported doing sports (17.7%). Among the least
preferred activities, using social media was reported by fifth-grade students (0.9%), going to the cinema by sixth-grade
(1.5%) and seventh-grade students (1%), and playing games on the computer by eighth-grade students (1.2%). The grade
level with the highest preference for reading books was the fifth grade (13.2%), followed by the eighth grade (12.2%),
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sixth grade (8.6%), and seventh grade (7.9%). Consistent with the overall findings, it can be stated that reading books is
not among the most preferred leisure-time activities at any grade level.

Although reading books does not occupy a prominent place among students’ daily activity preferences, other
affective characteristics related to reading habits were also examined. For this purpose, students’ levels of liking reading
books were analyzed, and the findings are presented in Table 3. As shown in Table 3, more than half of the middle school
students (54.7%) responded I like it a little” to the question “Do you like reading books?” The response “I like it very
much” was selected by 39.7% of the students, while “I do not like it” was selected by 5.7%. Overall, these results indicate
that 94.4% of the students like reading books to some extent. When the responses to this question are examined by
gender, 48.3% of female students reported “I like it a little,” while a very similar proportion (48.1%) reported “I like it
very much” Accordingly, it can be concluded that 96.4% of female students like reading books. Among male students,
65.3% responded “I like it a little,” and 25.6% responded “I like it very much,” indicating that 90.9% of male students like
reading books. In contrast, 9.1% of male students stated that they do not like reading books. Based on these findings, it
can be concluded that female students demonstrate a relatively higher level of liking for reading books compared to male
students.

When middle school students’ liking of reading books is examined by grade level, it is observed that 61.4% of
seventh-grade students, 56% of sixth-grade students, 54.3% of eighth-grade students, and 46.9% of fifth-grade students
reported that they “like reading books a little” These proportions indicate that the percentages of students selecting the
response “I like it a little” are relatively similar across grade levels. In contrast, 50.2% of fifth-grade students stated that
they “like reading books very much,” followed by sixth-grade students at 39.6%, eighth-grade students at 36.6%, and
seventh-grade students at 31.2%. These findings suggest that fifth-grade students demonstrate a higher level of liking for
reading books compared to students in the other grade levels. An examination of Table 5 shows that 9.1% of eighth-
grade students reported that they do not like reading books. This finding may be associated with the preparation process
for the centralized examination (LGS). This proportion is followed by seventh-grade students at 7.4%, sixth-grade
students at 4.5%, and fifth-grade students at 2.8%. Overall, these results indicate that the proportion of students who
report that they do not like reading books increases as grade level advances.

One of the most commonly used criteria for determining reading habits is the number of books read within a year.
In this context, the findings obtained from the question posed to middle school students are presented in Table 4. In
response to the question “On average, how many books do you read in a year?” the most frequently selected option
among middle school students was “between 21-50” books (29.4%). The least frequently selected option was “I do not
read books” (1.1%). The fact that this option was selected least frequently suggests that, although there are variations in
quantitative distribution, students demonstrate a certain level of reading habit. An examination of the table indicates that
25.3% of the students reported reading “between 11-20” books per year, 16.3% reported reading “between 6-10,” 15.3%
reported reading “51 or more;,” and 12.7% reported reading “between 1-5” books annually. When the findings are
evaluated by gender, it is observed that the most frequently selected response among female students was “between 21-
50” books (35.7%), whereas among male students it was “between 11-20” books (30.7%). The least frequently selected
option did not differ by gender; both female and male students most rarely selected the response “I do not read books,”
with rates of 1.1% and 0.9%, respectively. According to Table 6, within a one-year period, 22% of female students
reported reading “between 11-20” books, 16.1% reported reading “between 6-10,” 15.2% reported reading “51 or more,”
and 9.9% reported reading “between 1-5” books. Male students reported reading “between 21-50” books at a rate of
19%, “between 1-5” books at 17.4%, “between 6-10” books at 16.5%, and “51 or more” books at 15.5%. The
concentration of responses among female students is particularly in the “21-50” range, whereas among male students it
is in the “11-20” range. Overall, the findings indicate a higher average number of books read per year among female
students compared to male students.

When middle school students’ responses to the question “On average, how many books do you read in a year?” are
examined by grade level, it is found that the highest proportion occurs among seventh-grade students in the category
“between 11-20” books (34.3%). For the remaining grade levels, the most frequently selected response was “between 21-
50” books. This category was preferred by 32.5% of fifth-grade students, 31.5% of sixth-grade students, and 26.4% of
eighth-grade students. Across all grade levels, the least frequently selected response was “I do not read books” This
option was chosen by 3.1% of eighth-grade students, 1.1% of sixth-grade students, and 0.5% of seventh-grade students,
while none of the fifth-grade students selected this response. The fact that this option was the least preferred is
encouraging; however, although it represents a small proportion of students, the presence of a group indicating that they
do not read books is concerning in terms of educational objectives. Moreover, the increase in this response as grade level
advances is an issue that warrants attention. A further examination of the table shows that, on an annual basis, 10.4% of
fifth-grade students, 8.6% of sixth-grade students, 17.4% of seventh-grade students, and 16.6% of eighth-grade students
reported reading “between 1-5” books. The response “between 6-10” books was reported by 12.7% of fifth-grade
students, 16.1% of sixth-grade students, 13.4% of seventh-grade students, and 24.5% of eighth-grade students. Among
fifth-grade students, 15.6% indicated reading “between 11-20” books per year, while 28.8% reported reading “51 or
more” books. Among sixth-grade students, 27% reported reading “between 11-20” books and 15.7% reported reading
“51 or more.” Among seventh-grade students, 8.5% indicated reading “51 or more” books annually. Among eighth-grade
students, 23.9% reported reading “between 11-20” books, while 5.5% reported reading “51 or more.” Furthermore, the
commonly expressed criticism that eighth-grade students tend to have low reading habits due to the examination-
oriented education system in Tiirkiye does not appear to be strongly reflected in these findings. Although the overall
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level cannot be described as very high, it can be stated that eighth-grade students demonstrate a certain average level of
reading. In this context, it may be considered that recent guidance emphasizing the importance of reading speed and
reading comprehension—particularly for examination success—has had a positive influence.

Having a reading habit is important; however, awareness of the importance of reading as a habit is equally essential.
In the present study, students’ levels of individual awareness regarding reading habits were also examined, and
participants were asked whether they considered their own reading habits to be sufficient. The findings are as follows:
When students’ responses to the question of whether they personally have a reading habit are analyzed, it is observed
that 44.7% of the students selected the option “Yes” The response closest to this rate was “Partially,” selected by 43.2% of
the students. Overall, the results indicate that 87.9% of the students believe they possess a certain level of reading habit,
whereas 12% of the students reported that they do not have a reading habit. When the findings are evaluated in terms of
gender, it can be stated that more than half of the female students (51.3%) and approximately one-third of the male
students (33.8%) believe that they have a reading habit. Nearly half of the male students participating in the study
(49.2%) and 39.6% of the female students reported that they “partially” have a reading habit. When overall perceptions
of having a reading habit are considered, 90.9% of female students and 83% of male students stated that they have a
reading habit to some extent. These results indicate a difference in awareness levels in favor of female students.

Students’ individual awareness levels also vary according to grade level. More than half of the fifth-grade students
(60.1%) reported that they have a reading habit. This proportion is followed by sixth-grade students at 44.4%, eighth-
grade students at 36.6%, and seventh-grade students at 35.6%. These findings suggest that fifth-grade students perceive
their individual reading habit levels as more sufficient compared to students in other grade levels. The relatively similar
rates observed among the remaining grades indicate comparable levels of awareness. The decrease observed in higher
grade levels may be explained by students’ increasing tendency to evaluate their own situations more objectively as they
grow older.

It is well established that interest plays a significant role in the formation of reading habits, and one of the key
elements shaping interest is the reading material itself. Based on this premise, the factors influencing middle school
students’ book selection were examined, and the findings are presented in Table 6. The results indicate that the most
influential factor in students’ choice of a book to read is “the genre of the book,” with a rate of 62.4%. Preference for book
genre demonstrates a marked difference when compared to the other options. The factor with the closest rate is “the
visual elements of the book,” selected by 10.2% of the students. The least influential factor in book selection is “the book’s
high sales rate,” with a rate of 3.8%. In addition, 8.4% of the students reported that “the title of the book,” 5.2% that “the
author of the book,” and 4.1% that “the number of pages” influenced their book choices. The remaining 5.9% selected the
option “Other” Among the students who selected the “Other” option, 52% stated that “the subject of the book” was the
primary factor influencing their choice. Within this group, three students indicated that “fluency together with the
subject” was influential, while four students stated that “fluency alone” affected their book selection. The prominence of
genre as a determining factor in students’ book choices may be associated with their prior reading experiences. In line
with the overall findings, the results show that “the genre of the book” is the leading factor influencing book selection for
both female and male students. Specifically, 63.3% of male students and 61.8% of female students reported that book
genre plays a decisive role in their choice of reading material. However, the least influential factor in book selection
differs between female and male students. For female students, the least influential factor is “the number of pages of the
book” (2.6%), whereas for male students it is “the book’s high sales rate” (1.6%). An examination of the table further
reveals that 9.5% of male students and 7.8% of female students reported that “the title of the book™ influenced their
choice. In addition, 5.7% of female students and 4.4% of male students stated that “the author of the book” was
influential. With regard to “the visual elements of the book,” 10.8% of male students and 9.8% of female students
indicated that this factor affected their selection. Furthermore, 6.6% of male students reported that “the number of
pages” influenced their choice, while 5.1% of female students stated that “the book’s high sales rate” was influential.

When the factors affecting students’ book choices are examined by grade level, it is observed that the most
frequently preferred response across all grade levels, consistent with the overall findings, is “the genre of the book” This
option was selected most frequently by seventh-grade students (67.8%) and least frequently by eighth-grade students
(53.7%). Among the remaining grade levels, 61% of fifth-grade students and 64.7% of sixth-grade students selected this
option. Among the factors influencing book selection, “the title of the book” was selected most frequently by fifth-grade
students at a rate of 12.7% and least frequently by seventh-grade students at a rate of 6.4%. This option was also selected
by 7.5% of sixth-grade students and 6.7% of eighth-grade students.

Findings Related to Middle School Students’ Genre Preferences

In order to examine the nature of genre, which has been identified as a highly influential factor in book selection
preferences, the responses given by students in the research sample to the question concerning the types of books they
enjoy reading were analyzed, and the findings are presented in Table 7. The results indicate that more than half of the
students in the sample (54.4%) enjoy reading novels—stories. It can be stated that the preference rates for the remaining
genres are considerably lower. The genre following novels-stories is comic books, with a preference rate of 14.2%. Given
that both of these genres belong to narrative text structures, it is possible to conclude that middle school students show a
stronger preference for narrative texts. In contrast, the least preferred genre is social sciences-related research books
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(2.1%), which may be explained by this age group’ relatively limited interest in such topics. Other notable preference
rates include personal development books (4.5%), science-technology books (4.4%), biography-autobiography books
(3.7%), poetry books (3.4%), and theater books (2.5%). In addition, 10.8% of the students selected the option “Other”
Among the students who selected the “Other” option, one student stated that they enjoyed reading “fables and
entertaining stories,” another reported enjoying “diaries or memoirs in which individuals narrate their own lives,” and
another described their preference as “books in which memories or lives are narrated” However, 92.3% of the students
who selected this option did not provide an explanation appropriate to the question in the explanation section. Instead,
these students wrote responses such as topics rather than genres, the name of a platform used for reading books, or the
name of a book series, while a substantial proportion preferred not to provide any explanation. This situation may
generally be attributed to the indecisiveness of students who selected the “Other” option with regard to genre
preferences. When the findings are examined in terms of gender, it is observed that the most preferred book genre for
both female and male students is consistent with the overall results. Specifically, novels-stories emerged as the most
frequently preferred genre for both groups, with 59.1% of female students and nearly half of male students (46.5%)
selecting this option. While the least preferred genre among female students is social sciences-related research books
(1.9%), the least preferred genre among male students is theater (1.9%). Based on these findings, it can be concluded that
literary genres—particularly the story-novel genre—occupy a prominent place in students’ reading preferences, whereas
informational texts are preferred at lower rates.

An analysis based on grade level reveals that students at all grade levels most frequently selected “novels-stories” in
response to the question “Which type of books do you enjoy reading?” The novels-stories genre is most preferred by
eighth-grade students (64.6%) and least preferred by fifth-grade students (50%). Additionally, 51.7% of sixth-grade
students and 54.2% of seventh-grade students reported enjoying reading novels-stories. An examination of the table
also shows that, at certain grade levels, the preference rates for some genres are identical.

Findings Related to Middle School Students’ Content Preferences

Individuals’ reading habits are largely shaped by their reading interests, and interest developed toward the content of the
text being read plays a significant role in shaping these habits. From this perspective, middle school students’ interests in
predetermined text content categories were examined. The findings are presented below. When middle school students’
preferences for emotional themes in the books they read are examined, it is observed that 34.7% of the students selected
the option “Almost never” The responses “Sometimes” (29.2%) and “Rarely” (26.2%) follow closely. The rate at which
works containing emotional themes are preferred “Frequently” is 10%. Overall, these findings indicate that middle
school students generally do not prefer reading books with emotional themes. An examination of the table reveals a clear
difference in preferences for emotional-themed works according to gender. Emotional-themed works are preferred more
by female students. Among female students, the most frequently selected response is “Sometimes” (35.3%), while the
least frequent is “Frequently” (12.6%). The rates of “Rarely” and “Almost never” among female students are 27.3% and
24.8%, respectively. In contrast, among male students, the most frequently selected option is “Almost never,” with a rate
exceeding half of the respondents (51.5%). The preference rates among male students decrease progressively from
“Almost never” toward “Frequently” Only 5.5% of male students reported that they read emotional-themed works
“Frequently”

When evaluated by grade level, it is observed that at all grade levels, consistent with the overall results, the most
frequently selected option is “Almost never,;” while the least frequently selected option is “Frequently” The response
“Almost never” was most frequently selected by sixth-grade students (37.4%), followed by seventh-grade students
(34.5%), fifth-grade students (34%), and eighth-grade students (31.5%). The response “Frequently” was selected by 8.1%
of fifth-grade students, 10.3% of sixth-grade students, 10% of seventh-grade students, and 11.7% of eighth-grade
students. Overall, these findings indicate that middle school students generally do not enjoy reading works with
emotional themes.

As shown in Table 9, works containing themes of heroism and history are most frequently read at the level of
“Sometimes” (33.9%). This is followed by the options “Rarely” (24.2%) and “Frequently” (23.6%). The proportion of
students who stated that they “Almost never” read works with heroism and history themes is 18.4%, which is the lowest
among the response options. These findings indicate that works containing heroism and history themes are preferred
more than emotional-themed works. When examined by gender, it can be stated that this content is preferred more by
male students. Although the option “Sometimes” is the most frequently selected by both female and male students, male
students selected this option at a higher rate (37%) compared to female students (32%). Following “Sometimes,” the most
frequently selected option among male students is “Frequently” (34.4%). In contrast, among female students, the option
following “Sometimes” is “Rarely;” selected at a rate of 26.3%. The proportion of male students selecting “Rarely” is
20.6%. The rate of male students who reported that they “Almost never” read works with heroism and history themes is
8%, which is the lowest among male students’ responses. Female students selected “Almost never” at a rate of 24.6%,
while their least preferred option is “Frequently;” at 17.1%.

When the data are evaluated according to grade level, it is observed that the most common reading frequency for
works containing heroism and history themes is “Sometimes” among fifth-, sixth-, and eighth-grade students, whereas
among seventh-grade students the most frequent response is “Rarely” Specifically, 36.2% of fifth-grade students, 36.9%
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of sixth-grade students, and 35.4% of eighth-grade students reported reading such works “Sometimes,” while 30.2% of
seventh-grade students reported reading them “Rarely” When the lowest frequency of reading this content is examined
by grade level, it is found that 16.2% of fifth-grade students and 14.4% of sixth-grade students reported “Almost never,’
that 21.8% of seventh-grade students selected both “Almost never” and “Frequently,” and that 20.5% of eighth-grade
students selected both “Frequently” and “Rarely” Overall, the grade-level findings are consistent with the general results.

With regard to humorous content, preference rates decrease from “Frequently” toward “Almost never” More than
half of the students (50.7%) reported reading works with humorous themes “Frequently” In addition, 28.9% reported
reading such works “Sometimes,” while 13.2% reported reading them “Rarely” Only 7.2% of the students stated that they
“Almost never” read works with humorous themes. Compared to emotional-themed works and works related to heroism
and history, humorous-themed works are preferred at higher rates. The findings indicate that humorous content is
highly engaging for both female and male students. For both genders, the most frequently selected option is “Frequently”
More than half of male students (53.2%) and nearly half of female students (49.1%) reported reading humorous-themed
works “Frequently” The least preferred option for both groups is “Almost never,” selected by 5.8% of male students and
8% of female students.

When preferences for humorous-themed works are examined by grade level, it is observed that, consistent with the
overall findings, the highest reading frequency is “Frequently;” while the lowest is “Almost never” Fifth-grade students
exhibit the highest rate of frequent reading of humorous-themed works (55.9%), whereas eighth-grade students exhibit
the lowest rate (39.1%). A total of 55.3% of seventh-grade students and 50% of sixth-grade students reported reading
humorous-themed works “Frequently” The proportions of students who stated that they “Almost never” read humorous-
themed works are 13% for eighth-grade students, 6.6% for fifth-grade students, 5.5% for seventh-grade students, and
5.3% for sixth-grade students. Considering that humor and the need for laughter are often perceived as universal across
age groups, these findings appear consistent with this general assumption for middle school students.

With respect to works containing themes related to the animal world, it is observed that preference rates are
relatively close to one another across response categories. The option “Sometimes” is the most frequently selected
(28.7%), while “Almost never” is the least frequently selected (21.5%). The proportion of students who reported reading
animal-themed works “Frequently” is 24.2%, while 25.5% reported reading them “Rarely” Among male students, the
most frequently selected option is “Sometimes” (32.8%), whereas among female students the most frequent option is
“Rarely” (28.2%). A total of 24.8% of female students and 16.1% of male students reported that they “Almost never” read
works related to the animal world, with this option representing the lowest preference among male students. Among
female students, the least preferred option is “Frequently;” at 20.7%. The proportion of students who reported reading
animal-themed works “Frequently” is 30.2%. When the results are evaluated in terms of the highest reading frequencies,
they indicate that content related to the animal world is preferred more by male students.

When the findings are evaluated by grade level with regard to the frequency of reading works related to the theme
of the animal world, distinct patterns emerge across grades. Among fifth-grade students, the most frequently selected
reading frequency is “Sometimes,” at a rate of 36.4%, while the least frequently selected option is “Almost never;” at 10%.
In addition, 31.6% of fifth-grade students reported reading animal world-themed works “Frequently;” and 22% reported
reading them “Rarely” Similarly, among sixth-grade students, the most frequently selected option is “Sometimes,” at
29.3%, followed by “Rarely” (27.8%) and “Frequently” (23.2%). The least frequent reading level among sixth-grade
students is “Almost never,” with a rate of 19.8%. In contrast, among seventh-grade students, the most frequently selected
option is “Almost never,” at a rate of 26.4%. This finding indicates that the option least preferred by fifth- and sixth-grade
students is the most preferred by seventh-grade students. The least preferred option among seventh-grade students is
“Frequently;” selected by 23.4%. The responses “Sometimes” and “Rarely” were selected by 24.4% and 25.9% of seventh-
grade students, respectively. A similar pattern is observed among eighth-grade students, who, like seventh graders, most
frequently selected “Almost never” and least frequently selected “Frequently” Specifically, 33.8% of eighth-grade students
reported that they almost never read animal world-themed works, while 17.2% stated that they read such works
frequently. When these rates are examined overall, it is observed that the proportion of students who selected the option
“Sometimes” decreases as grade level increases, whereas the proportion of those who selected “Almost never” increases
with grade level. This pattern may be interpreted as indicating a decline in interest in this content as students progress to
higher grade levels. When middle school students’ responses in the categories “Sometimes” and “Frequently” are
considered together, it can be stated that nearly half of the students prefer reading works related to this content.

With regard to science fiction works, which may also be described as texts reflecting future-oriented imagination,
preference rates show a decreasing trend from “Frequently” toward “Almost never” A total of 35% of students reported
that they read science fiction works “Frequently” This response is followed by “Sometimes” (27.8%) and “Rarely”
(20.5%). The proportion of students who stated that they “Almost never” read science fiction works is 16.7%. When the
results are evaluated overall by combining the responses “Frequently” and “Sometimes,” it is evident that more than half
of the students prefer reading texts with science fiction themes. A similar evaluation can be made based on the gender
variable. For both female and male students, preference rates decline progressively from “Frequently” to “Almost never”
A notable difference emerges in the “Frequently” category, where male students report higher rates of frequent reading
of science fiction-themed works than female students Specifically, 44% of male students reported reading such works
“Frequently;” compared to 29.7% of female students. Female students reported reading science fiction-themed works
“Sometimes” at a rate of 29.5% and “Rarely” at 23.1%, whereas male students reported “Sometimes” at 25.1% and
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“Rarely” at 16%. These findings may be interpreted as indicating a higher level of interest among male students in
reading science fiction-themed texts.

When the frequency of reading science fiction works is examined by grade level, the highest rate for the response
“Frequently” is observed among sixth-grade students, at 40.5%. This is followed by eighth-grade students at 38.8%,
seventh-grade students at 32.5%, and fifth-grade students at 27.5%. The rate reported by eighth-grade students
represents the highest proportion within that grade’s distribution. The most frequently selected response among fifth-
grade students (30.9%) and seventh-grade students (34%) is “Sometimes” This option was also selected by 26.6% of
sixth-grade students and 18.1% of eighth-grade students, with “Sometimes” being the least frequently selected option
among eighth-grade students. An examination of the table further indicates that the grade level selecting “Rarely” most
frequently is the fifth grade (23.2%), while the grade level selecting this option least frequently is the seventh grade
(18%). Additionally, 18.4% of fifth-grade students, 13.1% of sixth-grade students, 15.5% of seventh-grade students, and
21.9% of eighth-grade students reported that they “Almost never” read works with science fiction themes. This response
represents the least frequently selected option for fifth-, sixth-, and seventh-grade students. When the findings are
evaluated based on the preference for reading science fiction works “Frequently;” it may be interpreted that interest in
this theme decreases as grade level increases.

An examination of Table 13 indicates that the distribution of preferences for reading works related to family and
home life themes is relatively balanced. The highest preference rate is observed for the option “Sometimes,” selected by
28.6% of the students. In contrast, the option “Frequently” represents the lowest preference rate, at 22.5%. The
proportions of students who reported reading family and home life-themed works “Rarely” (24.9%) and “Almost never”
(23.9%) are also quite close to one another. The similarity of these rates may be interpreted as suggesting that preferences
for family and home life themes are relatively evenly distributed among middle school students. The findings further
indicate that female students demonstrate somewhat higher preference rates for this content compared to male students.
Female students reported reading family and home life-themed works “Sometimes” at a rate of 31.6% and “Frequently”
at 25%, both of which exceed the corresponding rates reported by male students. Additionally, while 32.4% of male
students stated that they “Almost never” read this content, the corresponding rate among female students is 18.9%. These
findings may be interpreted as indicating that female students show a greater preference for reading works related to
family and home life themes than male students.

When the frequency of reading family and home life-themed works is examined by grade level, a gradual decrease
in reading frequency is observed. The rates of reading such works “Frequently” are 28.4% for fifth-grade students, 24.1%
for sixth-grade students, 20.4% for seventh-grade students, and 14.9% for eighth-grade students. Conversely, the rates of
students who reported “Almost never” reading this content increase with grade level, at 17.3% for fifth graders, 21.1% for
sixth graders, 26.9% for seventh graders, and 33.5% for eighth graders. These results may be interpreted as indicating
that interest in family and home life-themed content decreases as grade level advances.

Place and the manner in which it is represented constitute an important element of literary aesthetics. An
examination of Table 14 indicates that middle school students” frequencies of reading travel-themed works increase from
the option “Almost never” toward “Frequently” This pattern may be interpreted as reflecting a generally positive interest
in travel-related content among the age group included in the research sample. Specifically, 32.5% of the students
reported reading travel-themed works “Frequently;” 26.9% “Sometimes,” and 21.5% “Rarely”” The proportion of students
who stated that they “Almost never” read such content is 19.2%, representing the lowest preference rate. Considering that
children’s interest and curiosity about the world they live in tend to increase with age, this distribution can be regarded as
a natural outcome. The analyses further show that female students reported reading travel-themed works “Frequently” at
a rate of 33.8%, while the corresponding rate for male students is 30.3%. Male students indicated reading travel-themed
works “Sometimes” at a rate of 27%, whereas female students reported a similar rate of 26.8%. These findings suggest
that the proportions of male and female students who read travel-themed works “Sometimes” are closely aligned. Female
students reported reading travel-themed works “Rarely” at a rate of 22.1%, whereas male students reported “Almost
never” at the same rate (22.1%). These results may be interpreted as indicating that female students demonstrate a
slightly higher level of interest in travel-themed content than male students. An analysis by grade level reveals that the
highest frequency of reading travel-themed works “Frequently” occurs among fifth-grade students (40%), while the
lowest frequency is observed among eighth-grade students (20.1%). For the remaining grade levels, the preference rates
for “Frequently” are 38% among sixth-grade students and 26.9% among seventh-grade students. Overall, the rate of
frequent reading of travel-themed works decreases as grade level increases. When the rates of reading travel-themed
works “Sometimes” are examined by grade level, it is observed that 33.7% of fifth-grade students, 27.8% of sixth-grade
students, 19.8% of seventh-grade students, and 25.3% of eighth-grade students selected this option.

Middle school students’ rates of reading adventure-themed works reveal one of the most pronounced differences
among content preferences. Adventure is among the themes most strongly preferred by students. The proportion of
students who reported reading adventure-themed works “Frequently” is 79.3%, whereas only 4% stated that they
“Almost never” read this theme. The option closest to this rate is “Rarely;” at 4.1%, while 12.5% of students reported
reading adventure-themed works “Sometimes.” Adventure-themed works are preferred at high rates by both female and
male students. For both genders, the highest preference level for this theme is “Frequently” Specifically, 81.9% of female
students and 75.1% of male students stated that they read adventure-themed works “Frequently” Considering the overall
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high frequency of preference for this content, it can be concluded that female students enjoy reading adventure-themed
works slightly more than male students.

The analyses further indicate that at all grade levels, the rate of reading adventure-themed works “Frequently” is
considerably high. However, compared to fifth-grade (81.7%) and sixth-grade (81.9%) students, this frequency shows a
partial decrease among seventh-grade (75.1%) and eighth-grade students (77.4%). Although the lowest reading
frequency for adventure-themed works varies by grade level, it is concentrated in two response options: “Rarely” and
“Almost never” The option “Rarely” was selected most frequently by sixth-grade and seventh-grade students (both 4.6%)
and least frequently by eighth-grade students (3.1%). Fifth-grade students selected this option at a rate of 3.8%. The
option “Almost never” was selected most frequently by eighth-grade students (6.3%) and least frequently by fifth-grade
students (3.4%). Overall, these findings may be interpreted as indicating that adventure-themed content, which
emphasizes action and curiosity, is highly preferred by middle school students across both gender and grade levels.

The findings also indicate that health-related themes are not highly preferred within middle school students’
reading preferences. The most compelling evidence for this is that only 11% of students reported reading health-themed
works “Frequently,” whereas 37.2% stated that they “Almost never” read such content. Preference rates for health-themed
works display a decreasing trend from “Almost never” toward “Frequently” In addition, 28.6% of students reported
reading health-themed works “Rarely,” and 23.2% reported reading them “Sometimes” The results are similar for both
female and male students. The proportion of female students who stated that they “Almost never” read health-themed
content is 38.4%, while the corresponding rate among male students is 35.1%. Furthermore, 24.6% of male students and
22.3% of female students reported reading health-themed works “Sometimes,” whereas 29.3% of female students and
27.5% of male students reported reading them “Rarely” The proportion of students who stated that they read health-
themed works “Frequently” remains low, at 12.8% among male students and 10% among female students, indicating a
generally low level of preference for this content.

When the findings are examined by grade level, it is observed that the frequency of reading health-themed works is
concentrated in the options “Rarely” and “Almost never” The most frequently selected option is “Almost never” among
eighth-grade students, at a rate of 45.5%. This option was selected by 43.1% of seventh-grade students, 34.1% of sixth-
grade students, and 28.9% of fifth-grade students. The increasing rate of selecting “Almost never” across grade levels
indicates that avoidance of health-themed content becomes more pronounced as grade level advances. The frequency of
reading health-themed works “Rarely” is reported as 28.9% among fifth-grade students, 31.4% among sixth-grade
students, 23.9% among seventh-grade students, and 29.9% among eighth-grade students. It was determined that fifth-
grade students selected the options “Rarely” and “Almost never” at equal rates (28.9%). Overall, the findings indicate that
“Frequently” is the least preferred option across all grade levels. The grade level with the highest preference for
“Frequently” is the fifth grade (14.4%), whereas the lowest preference is observed among eighth-grade students (7.1%).

Another content category that is among the least preferred in middle school students’ reading preferences is
religious-themed works. A total of 64.4% of the students in the research sample reported that they “Almost never” read
works with religious themes, representing the highest proportion among the response options. The proportion of
students who reported reading religious-themed works “Frequently” is only 6.5%. In addition, 18.2% of the students
stated that they read such works “Rarely;” while 10.9% reported reading them “Sometimes” Taken together, these
findings indicate that approximately two-thirds of the students do not prefer reading religious-themed content. When
the results are evaluated by gender, it is observed that preference rates for religious-themed works among both female
and male students decrease progressively from “Almost never” to “Frequently” Students of both genders generally
reported that they either “Almost never” or “Rarely” read religious-themed works. Although overall preference rates are
low, male students demonstrate slightly higher levels of engagement with this content compared to female students.
Specifically, 13.3% of male students reported reading religious-themed works “Sometimes,” compared to 9.5% of female
students. Furthermore, when the rates of reading this content “Frequently” are examined, male students (10.6%) exhibit
a higher proportion than female students (4%).

The findings indicate that middle school students’ preferences for religious-themed works vary by grade level;
however, the overall pattern remains consistent with the general results, reflecting a negative preference trend. Across all
grade levels, the most frequently selected option is “Almost never” This option was selected most frequently by eighth-
grade students (74%) and least frequently by fifth-grade students (51.5%). Among the remaining grade levels, 64.5% of
sixth-grade students and 70.1% of seventh-grade students reported that they “Almost never” read religious-themed
works. These findings suggest that preference for this content further decreases as grade level increases. A similar pattern
is observed for the options “Sometimes” and “Rarely” Specifically, 14.4% of fifth-grade students reported “Sometimes”
and 24.3% “Rarely”; 12.1% of sixth-grade students reported “Sometimes” and 19.9% “Rarely”; 8.8% of seventh-grade
students reported “Sometimes” and 13.9% “Rarely”; and 7.1% of eighth-grade students reported “Sometimes” and 13%
“Rarely” Across all grade levels, the least frequently selected option for religious-themed works is “Frequently” This
option was selected by 9.9% of fifth-grade students, 3.5% of sixth-grade students, 7.2% of seventh-grade students, and
5.8% of eighth-grade students.

An examination of Table 18 indicates that, among the content categories preferred by middle school students,
themes related to entertainment occupy a prominent position. The results show that the frequency of reading
entertainment-themed works decreases from “Frequently” toward “Almost never” The proportion of students who
reported reading works with entertainment themes “Frequently” is 73.3%, representing the highest preference rate. This
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is followed by “Sometimes” (18.1%) and “Rarely” (5.5%). Only 3.1% of students stated that they “Almost never” read
entertainment-themed works. A similar distribution is observed when the findings are evaluated by gender. Female
students reported reading entertainment-themed works “Frequently” at a rate of 75%, while the corresponding rate
among male students is 70.6%, indicating a slightly higher preference among female students. A comparable pattern is
also evident when the findings are examined by grade level. At all grade levels, the most frequently selected option is
“Frequently” This option was selected most often by fifth-grade students (76.4%), followed by seventh-grade students
(75.1%), sixth-grade students (74.1%), and eighth-grade students (65.8%). Across all grade levels, the least frequently
selected option for entertainment-themed works is “Almost never”

Another content category that can be described as being enjoyed at a moderate level by students is sports-themed
works. An examination of Table 19 shows that 42.6% of the students reported reading sports-themed works “Frequently”
The findings reveal a decreasing trend from the option “Frequently” toward “Almost never” The proportion of students
who stated that they read sports-themed works “Sometimes” is 23.3%, while 20.3% reported reading them “Rarely” A
total of 13.7% of students stated that they “Almost never” read sports-themed works. When the results are evaluated in
terms of the gender variable, a difference emerges in favor of male students. Although “Frequently” is the most preferred
option for both female and male students, the proportion of male students who reported reading sports-themed works
frequently (61%) is nearly twice that of female students (31.7%). In addition, 27% of female students and 17% of male
students stated that they read sports-themed works “Sometimes.” The option “Rarely” was selected by 23.5% of female
students and 15.1% of male students. For both genders, the least preferred option is “Almost never”

Consistent with the overall findings, the analysis by grade level indicates that the highest reading frequency for
sports-themed works at all grade levels is “Frequently” The grade level with the highest rate of frequent reading of
sports-themed works is the sixth grade (45.7%), while the lowest rate is observed among eighth-grade students (38%).
The corresponding rates for the remaining grade levels are 43.6% for fifth-grade students and 41.4% for seventh-grade
students. Furthermore, 10.3% of fifth-grade students, 11.7% of sixth-grade students, 15.7% of seventh-grade students,
and 19% of eighth-grade students reported that they “Almost never” read sports-themed works. The increasing
proportion of this response across grade levels indicates that avoidance of sports-themed content becomes more
pronounced as grade level advances. With regard to the options “Sometimes” and “Rarely;’ the findings show that
preference rates for “Sometimes” decrease with increasing grade level, whereas preference rates for “Rarely” increase.

It can also be stated that friendship-themed texts are read with a certain level of frequency by middle school
students. Nearly half of the students (49.3%) reported reading friendship-themed works “Frequently” In addition, 25.7%
of students stated that they read such works “Sometimes,” while 14.7% reported reading them “Rarely.” A total of 10.2%
of students indicated that they “Almost never” read friendship-themed works. These findings suggest that the frequency
of reading texts containing friendship themes decreases progressively toward the option “Almost never” When the
results are evaluated in terms of the gender variable, a notable difference emerges, particularly with regard to the option
“Frequently” Female students reported reading friendship-themed works “Frequently” at a higher rate (55%) than male
students (39.99%). Furthermore, 27% of male students and 25% of female students stated that they read friendship-
themed works “Sometimes,” while 18% of male students and 12.8% of female students reported reading them “Rarely”
For both genders, the least preferred option is “Almost never”

According to Table 20, when the frequency of reading friendship-themed works is examined by grade level, it is
observed that “Frequently” is the most commonly selected option across all grade levels. This option was selected most
frequently by fifth-grade students (56.4%) and least frequently by eighth-grade students (39.8%). The rate of selecting
“Frequently” is 50.6% among sixth-grade students and 48% among seventh-grade students. The proportions of students
who reported reading friendship-themed works “Sometimes” are 25.6% for fifth-grade students, 25.1% for sixth-grade
students, 24.5% for seventh-grade students, and 28.6% for eighth-grade students. Across all grade levels, the least
frequently selected option for this content category is “Almost never.” Overall, these findings indicate that friendship-
themed content is generally preferred by students; however, the level of preference decreases as grade level advances.

Conclusion and Discussion

In this study, which aimed to identify middle school students’ reading habits and the types of text content they are
interested in, findings related to students’ reading habits were first examined. The results indicate that students most
frequently prefer playing games during their leisure time, at a rate of 18.5%, whereas going to the cinema is the least
preferred activity (1.9%). Only 10.3% of the students reported prioritizing reading books in their free time. In the
existing literature, it is possible to encounter studies in which activities such as watching television (Aciyan, 2008;
Yilmaz, 1990), computer or internet use (Deniz, 2015; Kara, 2019; Ozkaya & Cetin, 2014; Sevmez, 2009), and social
media use (Achaew & Larson, 2014; Ali et al., 2023) are reported as prominent leisure-time preferences. At the same
time, there are also studies that identify reading books as a preferred activity (Bekar, 2005; Gonen et al., 2004; Giingor,
2009; Keles, 2006; $Sahin, 2012). Considering that reading habits are strongly influenced by both individual and
environmental factors, it can be stated that individuals’ engagement with reading may fluctuate depending on age group
and social context, and that students may temporarily move away from reading books.

Although the amount of time students allocate to reading books in their free time does not appear to be at the
desired level, their responses to the question regarding liking reading books reveal that the highest proportion selected
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the option “I like it a little,” followed by “I like it very much” When these two options are considered together, it is
evident that nearly all students report liking reading books to some extent. Similar findings have been reported in
previous studies, indicating that students generally express positive attitudes toward reading (Actyan, 2008; Can et al,,
2010; Devrimci Kinyeli, 1993; Gonen et al., 2004; Maribbay, 2022; Yalman et al., 2013). In research conducted with both
similar and different age groups, the absence of a widespread dislike of reading may be interpreted as a partial
achievement of educational objectives; however, difficulties remain in transforming positive attitudes toward reading
into stable reading habits.

As an indicator of reading habits, students were also asked about the average number of books they read in a year.
The findings show that the most frequently reported range is “21-50” books per year, while the least preferred option is
“I do not read books” Although some studies conducted at different times have reported lower averages (Actyan, 2008;
Akbulut Giines, 2013; Akca, 2008; Arici, 2005; Atteyeh, 2022; Bekar, 2005; Gonen et al., 2004; Taskesenlioglu, 2013;
Yalinkilig & Ulper, 2013), similar findings can also be found in the literature (Balci et al., 2012). Based on these results, it
can be stated that the students in the sample group of this study are close to the classification of individuals who read a
relatively high number of books (A.L.A., transferred from 1978 Yilmaz, 2000). While the number of books read annually
is an important indicator for determining the quantitative dimension of reading habits, it should also be noted that
quantity may be influenced by factors such as the length of the books read and reading conducted for educational or
work-related purposes. Therefore, it is important that quantitative findings be supported by qualitative data in order to
obtain a more comprehensive understanding of reading habits.

One dimension of the interest developed toward reading is the interest directed toward the reading material itself.
In this context, interest increases curiosity about reading, and orientation toward books, in turn, provides a foundation
for the development of reading habits. The findings indicate that, in response to the question regarding the factors
influencing students’ book selection, the most frequently cited factor was “the genre of the book,” whereas “the book’s
high sales rate” was identified as the least influential factor. In similar studies, the prominence of “book topic” as a
determining factor (Cigek Cetinkaya, 2004; Geggel & Burgul, 2009; Konan & Oguz, 2013; Tavsanli & Kaldirim, 2017) is
somewhat noteworthy, as topic is a characteristic that can typically be evaluated as interesting or uninteresting only after
the text has been read. This preference suggests that elements such as recommendations, discussions about books, and
promotional activities may play an influential role in book selection. Accordingly, it may be inferred that the students in
the research sample evaluated the concept of “genre” together with “content”

The meaning attributed to “genre,” identified as a key factor in book selection, was further clarified through
students’ responses to the question regarding the book genres they enjoy reading. The findings reveal that the most
preferred genre among students is “novel-story;” while the least preferred genre is “social sciences-related research
books” Similar findings in the literature indicate that the novel-story genre is the most frequently read type of book
(Aciyan, 2008; Akca, 2008; Battalbas, 2013; Balci, 2009b; Bostanci, 2019; Deniz, 2015; Geggel & Burgul, 2009; Gonen et
al., 2004; Giingdr, 2009; Hanedar, 2011; Iscan et al., 2013; Kara, 2019; Keles, 2006; Ozkaya & Cetin, 2014; Oztiirk & Can,
2013; Siinbiil et al., 2010a; $ahin, 2012; Sahiner, 2005; Taskesenlioglu, 2013; Tavsanli & Kaldirim, 2017; Temizyiirek et al.,
2013; Yalinkilig & Ulper, 2011; Yildiz et al., 2015; Yilmaz, 1990). In younger age groups, preferences may shift toward
genres such as comics (Bayram, 1990). The results suggest that middle school students, who are in a transitional phase
between childhood and adolescence, move away from fairy-tale-like textual worlds toward more realistic content, while
continuing to favor the novel-story genre as a form of narrative text (Bamberger, 1990; Carlsen, transferred from 1967
Colber, 1974; Goksen, 1985; Yavuzer, 1998).

With regard to the text content that middle school students enjoy, several categories emerge as particularly
prominent. In terms of content read “Frequently;” students most strongly preferred adventure (79.3%), entertainment
(73.3%), humor (50.7%), friendship (49.3%), sports (42.6%), science fiction (35%), and travel (32.5%). Similar findings
in the literature indicate that students are particularly interested in texts that contain elements of excitement and appeal
to their desire for adventure. Studies conducted by Balc1 (2009b), Battalbas (2013), Deniz (2015), Giingdr (2009), Iscan et
al. (2013), Keles (2006), and Temizyiirek et al. (2013) also demonstrate that adventure-themed works are frequently
preferred. In studies involving different age groups, it is further observed that content related to personal development
(Geggel & Burgul, 2009) and real-life stories (Tavsanl & Kaldirim, 2017) may come to the forefront. In the “Sometimes”
preference category, the most prominent content areas are heroism and history (33.9%), emotional themes (29.2%), the
animal world (28.7%), and family and home life (28.6%). Differences between the findings of the present study and those
reported in other research may be attributed to variations in participants’ interests. Addressing reading interest—and the
reading habits that develop based on this interest—within the framework of the educational process, while taking
individual and environmental factors into account, will facilitate the achievement of educational objectives.
Furthermore, when the individual dimension of interest is accurately identified, it becomes easier to design activities and
make book selections aimed at fostering reading habits. Due to their nature, studies on reading habits often focus on
quantitative characteristics; however, it is considered that research conducted with more specialized and narrowly
defined themes, incorporating qualitative dimensions, may further enrich the literature and deepen understanding of
reading behaviors.
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Bu arastirmanin amaci ortaokul 6grencilerinin okuma aligkanliklarini belirleyerek
one ¢ikan metin igerigi ve tiir tercihlerini tespit etmek olarak belirlenmistir. Ortaokul
ogrencilerinin okuma aligkanliklarina yon veren metin igerigi ve tiiri ilgilerinin
belirlenmesinin amaglandigr bu arastirmada tarama modeli kullanilmistir.
Arastirmanin  6rneklem grubunu farkli siniflarda 6grenim goren 847 ortaokul
ogrencisi olusturmaktadir. Arastirma verileri arastirmaci tarafindan gelistirilen
Okuma Ilgi ve Aliskanlig1 Anketi toplanmugtir. Veriler 2024 yili Mayis ayinda bir ders
saati siiresinde toplanmus, tablolagtirilan sonuglar betimsel istatistik ile analiz
edilmigtir. Arastirmada cinsiyet ve sif diizeyi degisken olarak kullanilmistir. Bu
aragtirmada elde edilen bulgular ortaokul Ogrencilerinin genel anlamda bos
zamanlarin1 okumakla gegirmeyi tercih etmeseler de belirli bir okuma aliskanhigina
sahip olduklarini ve okumay1 sevdiklerini gostermektedir. Ayrica égrenciler kitap
secimlerinde tire agirlikla dikkat etmekte ve ¢ogunlukla hikdye-roman tiiriinde
kitaplar1 okumay1 tercih etmektedirler. Kitap igeriginde ise macera, eglence, mizah,
arkadaslik, spor, bilim kurgu ve gezi konular1 6ne ¢ikmaktadir. Daha az tercih edilen
igerik bagliklar1 ise kahramanlik ve tarih, duygusal, hayvanlar alemi ile aile ve ev
hayat1 konularidir.

Anahtar kelimeler: Okuma, okuma aligkanligi, okuma ilgisi, icerik, tiir.

emel dil becerileri icerisinde okuma, hayat boyu 6grenme

kapilarini agan 6nemli bir yeterlilik olarak gorilmektedir.

Okuma becerisinin kazandirilmas: sadece akademik
ogrenme bagarisini degil hayat boyu 6grenmeye ve gelisime devam
etme siirecinin anahtar1 olarak goriilmektedir. Baglangicta isaret ve
sembollerin taninmasi siireciyle agiklanan okuma, zaman gegtikce
anlamanin temel unsuru olarak goérillmeye baslanmistir (Harris ve
Sipay, 1990). Bu anlama siireci fiziksel unsurlar1 barindirdig1 kadar
yogun bir zihinsel siireci de gerektirir. Bu sebeple okumanin algisal
niteligine dikkat geken Dokmen (1994), okudugunu anlamay: bir
diisiinme siireci olarak degerlendirir. Bu diisiinme siirecinde birey
“yeni kelimeler 6grenerek, anlayislar kazanarak, hayaller olustu-
rarak, yaraticihgini gelistirerek ufkunu genisletir ve derinlestirir”
(Akyol, 2012, s.33). Siire¢ iginde bir dil becerisi olmanin Gtesinde
okumanin bir toplumun o6nemli ¢agdashik ve gelismislik
gostergelerinden biri olarak da goriilmeye baslandigini belirtmek
gerekir (Bircan ve Tekin, 1989; Demirel ve $ahinel, 2006). Okuma
becerisi gelismis bireyler iginde yasadiklari toplumun kiiltiir
diizeyini de yiikselteceklerdir.

Okuma becerisinin gelistirilmesi elbette planli bir egitim
slirecini gerektirir. Ancak okul, 6gretmen, programlar gibi formal
egitim kurumlar: bilesenlerinin Otesinde bireye ait duyussal
ozellikler de okuma egitimi siirecinde etkilidir. Bu duyussal unsurlar
igerisinden ilgi -6zelde okuma ilgisi- tizerinde dikkatle durulmas:
gereken bir niteliktir. Ilgi Tiirkge sozlitkte “dikkati &ncelikle
belirli bir sey lizerinde toplama egilimi” (TDK, 2004) seklinde

*Bu makalede kullanilan veriler 1. yazarin 2. yazar damismanhginda Hatay Mustafa Kemal Universitesi Sosyal Bilimler Enstitiisiinde hazirladig
“Ortaokul Ogrencilerinin Okuma Ilgi ve Aliskanliklar1” baglikli yiiksek lisans tezinden elde edilmistir.



tanimlanmaktadir. Ilgilerin dogustan gelmedigi ve ilginin ortaya ¢ikmasini saglayan bircok etken oldugu bilgisi
(Battalbas, 2013) diisiiniildiigiinde okuma becerisinin gelistirilebilmesi i¢in okuma ilgisinin de ortaya ¢ikarilmasinin
onemi daha iyi anlagilacaktir. Bireylerin kitaba ve okumaya kars1 gelistirdikleri ilginin bireyleri okuma yonlendirmede
kullanilabilecegi gercegi uzun yillardir dillendirilmektedir (Dékmen, 1994). Ayrica okuma ilgisinde yas, cinsiyet gibi
degiskenlerin bireysel ilgi farkliliklarina yol agtig1 bilinmektedir (Ozbay, 2009).

Genel olarak egitim siireciyle ortaya ¢ikarilan okuma ilgisini okuma aligkanlhiginin takip etmesi beklenmektedir.
Cok genel anlamiyla okuma aligkanligini “okuma eyleminin siirekli ve diizenli bir bicimde gerceklestirilmesi” (Karatay
vd., 2020, s.92) olarak tanimlamak miimkiindiir. Bu siireklilikte bireyin istekli olmasi, okumay: bir ihtiya¢ olarak
gormesi, bireysel amaglar farklilagsa da belirli bir diizenle devam etmesi beklenir. Okumay belirli bir diizenle devam
ettirenler yani okuma aligkanligi kazanmis bireylerin nasil tanimlanacagi sorunu da okuma arastirmalarinda giindeme
gelmistir. Aligkanligin niteligi ve tekrar sikligina bakilarak ol¢iitler belirlenebilecegi fikrinden hareketle kimlere okuma
aliskanlig1 kazanmis birey denilebilecegi belirlenmeye calisilmaktadir. Bu soruya en yaygin verilen cevaplardan biri
Amerikan Kiitiiphaneler Birliginin siniflamasidir. Bu siniflamada iki ayda bir ya da daha az kitap okuyan bireyler “zayif
okuyucu”; ayda bir kitap okuyan bireyler “orta diizey okuyucu” ve ayda iki ya da daha fazla kitap okuyanlar “iist diizey
okur” olarak siniflanmistir (A.L.A., 1978den akt., Yilmaz, 2000).

Bu smiflamada yani okuma sikliginin aliskanlik olusturup olusturmadiginin belirlenmeye ¢aligilmasinda en 6nemli
hareket noktalarindan birinin “ilgi/okuma ilgisi” oldugunu unutmamak gerekir. Okuma egitimi siirecinin dogal
sonuglarindan biri olarak goriilen ve egitim verilen bireylerde kazandirilmas: istenen okuma aliskanliginin her dénemde
yiiksek oldugunu séylemek miimkiin degildir. Okuma, bir beceri olarak ne kadar 6nemsense de okuma aliskanliginin
her dénemde yiiksek oranlara sahip degildir. Bu durum Tiirkiye Istatistik Kurumu (TUIK) verilerine de yansimistir.
2022 yili verilerine gore Tiirkiyede bireylerin %69’u kitap okumamaktadir (TUIK, 2022).

Alan yazina bakildiginda okuma ilgi ve aliskanliginin siklikla arastirilan bir konu oldugunu sdylemek miimkiindiir.
[k ve ortaokul dgrencilerinin okuma aligkanliklar1 ve okuma tercihleri (Arslan, 2023; Babalola, 2020; Bahsi ve Ates,
2024; Bekaroglu vd., 2022; Cevik vd., 2023; Faisal, 2021; Giil Ozdil ve Demir, 2022; Giines vd., 2023; Giines vd., 2024;
Hassan vd., 2021; Karaduman, 2024; Kirs, 2022; Ramzan vd., 2022; Sevgi ve Karakaya, 2021; Tonka, 2020; Yurtbakan ve
Erdogan, 2020); ilk ve ortaokul ogrencilerinin okuma ilgi ve aligkanliklarinin akademik basar1 ve kelime hazinesinin
gelismesine olan etkisi (Ekmen, 2023; Erkus ve Babayigit, 2023; Karadag, 2022; Wibayanti vd., 2020); ilkogretim
ogrencilerinin okuma ilgi ve aligkanliklarinin akademik sinavlarla olan iliskisi (Aksoy, 2018; Biiyiikalan Filiz ve Kalayci,
2019); lise 6grencilerinin okuma ilgi ve aligkanliklar1 (Gezgin, 2021; Kavitha ve Bhuvaneswari, 2024; Maribbay, 2022;
Phutthabun, 2022); genglerin ve tiniversite 6grencilerinin okuma ilgi ve aliskanliklarinin farkli degiskenlerle olan iligkisi
(Hughes- Hassell, 2021; Kuijpers vd., 2020); lisansiistii 6grencilerin okuma ilgi ve aligkanliklarina iliskin tercihleri (Kirs
ve Kinay, 2024); 6gretmen, 0gretmen aday: ve egitim idarecilerinin okuma ilgi ve aligkanliklar: (Akbabaoglu ve Yildiz
Duban, 2020; Bala vd., 2021; Bertan, 2024; Isgéren, 2024; Ozbay vd., 2008; Salci, 2022; Uriin Karahan, 2022; Yiiksel,
2021; Zan, 2024); yetiskinlerin okuma ilgi ve aligkanliklar1 (Merga, 2017; Zengin, 2003); okuma ilgi ve aligkanligini
kazanmaya, kazandirmaya ve gelistirmeye yonelik goriislerin birden ¢ok degiskenle birlikte degerlendirilmesi (Celik,
2020; Kirs ve Kinay, 2022); okuma aligkanhifinin kazandirilmasinda cevre faktori (Bilgic, 2023; Demir, 2022; Demir,
2024; Karakulluk¢u ve Celik, 2020; Ozden Denis, 2022); okuma ilgi ve aligkanligini etkileyen ve gelisimini saglayan
faktorler (Alam, 2021; Giil, 2021; Mut, 2021; Mut ve Gelisli, 2021; Romero Oliva vd., 2020; Tatar, 2022) gibi farkli yas
gruplarinda bulunan 6grenciler ve yetiskinler bu arastirmalarin 6rneklem grubunu olusturabilmektedir. Ayrica gelisen
teknolojinin etkisiyle ¢evrimicgi ve mobil okumalara olan ilgi ve aliskanligin artis gostermesi (Gengtiirk, 2022; Nnaji vd.,
2020); okuma ilgi ve aliskanliginin kazandirilmasinda kiiltiirel iletisim ve teknolojisinin kazandirilmasina bagl yasanan
sorunlar (Giircan, 1996) da arastirmacilarin ilgisini gekmistir.

Okuma aragtirmalari i¢cinde siklikla arastirilan okuma aligkanlig1 ve okuma ilgisi kavramlarinin birbiriyle olan siki
bag: iki kavramin birbirinden kopartilmadan incelenmesi gerektigi bilgisini de beraberinde getirir. Egitim siirecinde
ilgilerin aligkanlik olusturmada bir hareket noktasi olarak kullanildig: diigiiniiliirse okuma aliskanlig1 gelistirmede
okuma ilgisinin 6nemi daha iyi anlasilacaktir. Genel “ilgi” tanimlarinin 6tesinde okuma ilgisi “belirli okuma pargalarina,
arag ve gereglerine kars1 gosterilen ilgi” (Alaylioglu ve Oguzkan, 1976, 5.226) olarak tanimlanmaktadir. Bu ilginin en
onemli bilesenlerinden olan metne olan ilgi ise metin igerigi ve bu icerigi form olarak tagiyan tiirle ilgilidir (Ataya ve
Kulikowich, 2002). Yani hem metinlerin tiirleri hem de tiirde anlatilanlar yani igerik ilgiyi harekete gegiren ve besleyen
bir unsurdur. Ayrica cinsiyet, yas gibi unsurlar da bu ilgiyi sekillendirmektedir (Huck vd., 2001). Cocukluk déneminde
masallar ve gercekiistii dykiilerle baglayan ilgi zamanla gercekei konulara dogru bir degisim gostermektedir (Bamberger,
1990; Carlsen, 1967den akt. Colbert, 1974; Goksen, 1985; Yavuzer, 1998). Ancak bu ilgi déniisiimiiniin herkes i¢in ayn1
yaglarda, ayni yone dogru oldugunu sdylemek miimkiin degildir. Bireysel farkliliklar kisinin okuma seriiveninde
belirleyici bir rol oynamaya devam eder.

Okumanin bir aligkanlik olarak yerlesmesi ne kadar 6nemliyse bu aligkanligin niteligini ve eksikliklerini belirlemek
de ayni derecede 6nemlidir. Bir okuma aliskanlig1 arastirmasi bireyin aligkanlik 6zelliklerini belirlerken okunan yayin
tiirii, hangi tiirde ve igerikteki yayinlarin hangi siklik ve zaman dilimlerinde okunmay tercih edildigini belirlemek
durumundadir (Dokmen, 1994). Bu bilgiden hareketle bu arastirmada 2023 yilinda Hatayda yasanan Kahramanmarag
merkezli depremler sonrasinda var olan durumun tespit edilmesi 6nemli goriilmiistiir. Bu noktadan hareketle aragtirma
sorusu “Ortaokul 6grencilerinin okuma ilgi ve aliskanliklarinda tiir ve igerik tercihleri nelerdir?” olarak belirlenmistir.
Bu ana soruya bagli olarak arastirmada asagidaki alt sorulara cevap aranmistir:
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Ortaokul 6grencilerinin okuma aligkanliklar: hangi diizeydedir?
Ortaokul 6grencilerinin okuma ilgilerindeki tiir tercihleri nelerdir?

Ortaokul 6grencilerinin okuma ilgilerindeki igerik tercihleri nelerdir?

Yontem
Model

Okumaya karst ilgi ve aligkanligin déonemden déneme ve bireyden bireye farklilik gosterdigi bilgisinden hareketle bu
aragtirma nicel aragtirma deseniyle tarama arastirmasi olarak yiiriitiilmiistiir. Tarama arastirmasi “arastirmacilarin bir
evrenin tutumlarini, goriislerini, davranislarini veya ozelliklerini agiklamak icin bir 6rneklem grubuna veya evrenin
biitiinii {izerine tarama uygulamasi yaparak bilgi topladig1 nicel arastirma desenleridir” (Creswell, 2020, 5.481).

Evren ve Orneklem

Bu arastirmanin evreni Hatayda 2023-2024 yilinda 6grenim goren ortaokul 6grencileridir. Evrenin tamamina ulagmak
miimkiin olmadiginda nicel arastirmalarda 6rneklem alma yoluna gidilmesi gerekmektedir. Arastirma evreninden
ornekleme alinan 6grenciler rastgele secilmistir. 2023 yili Subat ayinda gergeklesen deprem sonrasinda egitim 6gretimin
diger ilcelere gore nispeten daha diizenli yiriitiilmesi sebebiyle aragtirma 6rneklemi i¢in Hatay ilinin Samandag ilgesinde
bulunan 5 merkez ortaokul belirlenmis ve arastirmaya goniillii olarak katilan 847 6grenci 6rneklem olarak se¢ilmistir.
Nicel arastirmalarda 6rneklemin evreni temsil yeterliligi énemlidir. Uygulama éncesinde Samandag Ilge Milli Egitim
Midiirligi'nden ilgili 6gretim yilinda ilgede ortaokullarda 6grenim géren 6grenci sayis1 8295 oldugu bilgisi alinmigtir.
Evreni temsil edecek 6rneklem sayist .05 sapma miktarina gore belirlenmistir. 10000 kisiye kadar olan evren .05 sapma
miktarina gére 370-624 araliginda bir rakamla temsil edilebilmektedir (Biiyiikéztiirk vd., 2017). Orneklem grubunda ye
alan 6grencilere ait demografik bilgiler ve dagilimlar: Tablo 1'de sunulmustur.

Tablo 1
Katilimcllarin Demografik Ozellikleri

Demografik 6zellik N %

Cinsiyet

Kiz 530 62.6

Erkek 317 37.4
Okul ad1

A Ortaokulu 214 252

B Ortaokulu 186 21.9

C Ortaokulu 180 21.2

D Ortaokulu 170 20.0

E Ortaokulu 97 11.4
Sinif Diizeyi

Besinci sinif 213 25.1

Altinct simf 268 31.6

Yedinci simf 202 23.8

Sekizinci smif 164 19.4

Tablo 1de goriildiigli gibi 6grencilerin cinsiyet dagiliminda kiz &grenciler belirgin bir sekilde (%62.6) agirliga
sahiptir. Bu durumda uygulamanin yapildig1 dénemde smniflarda bulunan kiz 6grenci sayisinin fazlaligi ve aragtirmaya
goniillii olarak katilim durumu etkili olmugtur. Okul ve sinif sayilarinda ise okuldaki 6grenci sayilari etkili olmustur.

Veri Toplama Araglar1

Bu aragtirmada veri toplama araci olarak “Okuma flgi ve Aliskanligi Anketi” kullanilmigtir. Anket, kalabalik gruplarin
gorislerini belirleyebilmek amaciyla nicel arastirmalarda siklikla kullanilan veri toplama araglaridir. “Anket, tarama
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deseninde kullanilan ve arastirmadaki katilimcilar tarafindan doldurularak arastirmaciya teslim edilen formlardur.
Katilimer sorulara cevap secer ve temel kisisel veya demografik bilgilerini verir” (Creswell, 2020, 5.490). Verilerin kolay
ve hizli sekilde analiz edilebilmesi bilgi toplanan goriis/anlayis/deger hakkinda siiratle sonug elde edilmesine olanak
saglar. Anketlerde agik uglu, liste siralama, iki segenekli, cok secenekli ve/veya 6l¢eklendirme sorularina yer verilebilir.
Sorular kapsam gegerligi, arastirma amaci, 6rneklem, uygulama ortami gibi birgok degiskenden etkilenecektir.

Okuma 1lgi ve Aliskanhg Anketi

Bu arastirmada veri toplama araci olarak kullanilan “Okuma Ilgi ve Aliskanliklar1 Anketi’nde bulunan sorular literatiir
taramasi yapilarak (Akga, 2020; Aksoy, 2014; Balci, 2009-a; Balci, 2009-b; Battalbas, 2013; Bayat ve Cetinkaya, 2018;
Bilgic, 2023; Bostanci, 2019; Can vd., 2010; Cevher, 2015; Davarci, 2013; Deniz, 2015; Durualp vd., 2013; Elkatmis, 2015;
Giil, 2021; Giirsoy, 2018; Hanedar, 2011; Kara, 2019; Konan ve Oguz, 2013; Siinbiil vd., 2010-a; Siinbiil vd., 2010-b;
Sahin, 2012; Sahiner, 2005; Sanlibaba ve Glimiis, 2014; Tekgiil, 2013; Yildiz vd., 2015; Yilmaz, 1990) tespit edilmistir.
Ankette yer alacak olan sorular kisisel bilgiler, okumaya kars1 olan ilgi ve aligkanligs, siireli yayinlarin takip edilmesi,
kiittiphaneye gitme, kiitiiphaneyi kullanma aligkanliklar1 ve teknolojiyi kullanma aliskanligy alt baghiklar: ¢ercevesinde
hazirlanmigtir. Ankette toplam 57 soru bulunmaktadir. Sorularin 54t kapali, 3’1 agik uglu soru olarak hazirlanmigtir.

Anketin gelistirilmesi siirecinde belirlenmis olan alt bagliklar kapsaminda sorular yazildiktan sonra uzman
goriisiine bagvurulmustur. Yazilmis olan sorular Tiirk¢e egitimi alan uzmani ve konuyla ilgili ¢alisma yapmis olan 3
Ogretim tyesine gonderilmis ve sorular bu 6gretim iiyeleri tarafindan degerlendirilmistir. Degerlendirme sonucunda
sunulan oneriler dogrultusunda diizeltmeler yapilip ankete son gekli verilmistir.

Verilerin Toplanmasi

Aragtirma siirecinde veriler 2023- 2024 egitim 6gretim yilinda 1 ders saatinde (40 dakikada) ortaokul (5., 6., 7. ve 8.
sinif) o6grencilerine uygulanmigtir. Veriler 2024 yili Mayis aymda toplanmustir. Veri toplama siireci 6ncesinde 6grenci
ailelerinden aragtirmaya katilim i¢in izin alinmigtir. Ayrica uygulamaya katilim konusunda 6grencilerin serbest olduklar:
belirtilmistir.

Verilerin Analizi

Aragtirmaya katilan ortaokul 6grencilerinin okumaya kars: olan ilgi ve aligkanliklarini belirleyebilmek i¢in hazirlanan
“Okuma {lgi ve Aligkanliklar1 Anket Formu”ndan elde edilen veriler betimsel istatiksel tekniklerden frekans ve yiizde
kullanilarak tablolagtirilmis, yorumlanarak bulgular bélimi olusturulmustur. Betimsel istatistik verilerdeki tiim
egilimlerin ve iligkili durumlarin 6l¢tilmesine olanak saglamaktadir (Creswell, 2020). Ayrica elde edilen veriler i¢in
cinsiyet ve sinif diizeyi degiskenleri kullanilmis, sonuglar ¢apraz tablolarla sunulmustur. Verilerin analizi siirecinde bazi
Ogrencilerin birkag soruya cevap vermedikleri tespit edilmistir. Bu Ogrencilere ait cevap kagitlar1 analiz diginda
birakilmamis ancak eksik/hatali doldurma/bos birakma gibi durumlarda sadece o soruya ait cevap degerlendirme dist
birakilmigtir.

Etik Beyan

Bu ¢aligmada “Yitksekogretim Kurumlar: Bilimsel Arastirma ve Yayimn Etigi Yonergesi” kapsaminda belirtilen kurallara
uyulmus, “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen eylemlerden kaginilmistir.
Yazarlar arasinda ¢ikar ¢atigmasi yoktur, tiim yazarlar ¢aligmaya katk: saglamigtir.

Bu ¢alismanin etik kurul izni Hatay Mustafa Universitesi Sosyal ve Begeri Bilimler Bilimsel Arastirma ve Yayin
Etigi Kurulu'nun 07 Mart 2024 tarihli toplantisinda 19 karar sayist ile verilmistir.

Bulgular

Ortaokul Ogrencilerinin Okuma Aligkanliklarina Yonelik Bulgular

Ortaokul 6grencilerinin okuma aligkanliklarini belirleyebilmek amaciyla 6ncelikle 6grencilerin bos zaman aktivitelerine
iliskin tercihleri belirlenmeye ¢alisilmis ve sonuglar Tablo 2'de sunulmustur:
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Tablo 2
Ogrencilerin Bos Zamanlarinda Yaptiklar: Aktivitelere Iliskin Tercihleri

Bos Zamanda Yapilan Aktiviteler

Sinemaya  Oyun v Gezme  Bilgisayar ~ Sosyal ~ Resim  Sohbet  Kitap Miizik Spor Diger ~ Toplam
gitme  oynama izleme oyunu  medya  ¢izme  etme okuma  dinleme  yapma
oynama

Cinsiyet Kiz n 13 67 17 101 8 37 37 23 65 99 41 19 527
% 2.5 12.7 3.2 19.2 1.5 7.0 7.0 4.4 12,3 18.8 7.8 3.6 100.0

Erkek n 3 89 15 37 16 17 6 5 22 11 77 19 317
% 0.9 28.1 4.7 11.7 5.0 54 1.9 1.6 6.9 35 24.3 6.0 100.0

Toplam n 16 156 32 138 24 54 43 28 87 110 118 38 844
% 1.9 18.5 3.8 16.4 2.8 6.4 5.1 33 10.3 13.0 14.0 4.5 100.0

Simif 5 n 4 56 8 28 7 2 15 8 28 18 28 10 212
% 1.9 26.4 3.8 13.2 33 0.9 7.1 3.8 13.2 8.5 13.2 4.7 100.0

6 n 4 55 10 49 7 12 14 10 23 33 37 12 266

% 1.5 20.7 3.8 18.4 2.6 4.5 53 3.8 8.6 12.4 13.9 4.5 100.0

7 n 2 29 7 39 8 20 9 7 16 32 24 9 202
% 1.0 14.4 3.5 19.3 4.0 9.9 4.5 3.5 7.9 15.8 11.9 4.5 100.0
8 n 6 16 7 22 2 20 5 3 20 27 29 7 164

% 3.7 9.8 4.3 13.4 1.2 12.2 3.0 1.8 12.2 16.5 17.7 4.3 100.0
Toplam n 16 156 32 138 24 54 43 28 87 110 118 38 844

% 1,9 18.5 3.8 16.4 2.8 6.4 5.1 3.3 10.3 13.0 14.0 4.5 100.0

Tablo incelendiginde ¢alismaya katilan 6grencilerin bos vakitlerinde en gok %18.5 ile oyun oynamay1 ve %16.4 ile
gezmeyi tercih etmektedir. Bu aktiviteleri %14’le spor yapma, %13’le miizik dinleme, %10,3’le kitap okuma, %6.4’le
sosyal medyay1 kullanma ve %5.1’le resim ¢izme aktiviteleri takip etmektedir. Bos vakitlerinde 6grencilerin en az %3,8’le
televizyon izlemeyi, %3.3’le sohbet etmeyi, %2,8’le bilgisayarda oyun oynamay1 ve %1.9’la sinemaya gitmeyi tercih
ettikleri sonucuna varilmistir. Sonuglar 6grencilerin kitap okumay1 diger etkinliklere oranla sinirli diizeyde yapmay1
ettiklerini gostermektedir. Cinsiyet degiskeni agisindan bakildiginda ise kiz 6grencilerin bos zamanlarinda en ¢ok
yaptiklar1 aktivitenin gezmek (%19.2) erkek o6grencilerin ise oyun oynamak (%28.1) oldugu gorilmektedir. Bos
vakitlerinde kiz 6grencilerin en az yapmay: sevdikleri aktivitenin bilgisayarda oynamak (%1.5) erkek 6grencilerin ise
sinemaya gitmek (%0.9) oldugu sonucuna varimistir. Bu oranlardan yola cikarak kiz ve erkek 6grencilerin bos
vakitlerinde en ¢ok yapmay: sevdikleri ve en az yapmayi sevdikleri aktivitenin farklilik gosterdigi tespit edilmistir. Kiz ve
erkek ogrencilerin bos zamanlarimi kitap okuyarak degerlendirme oranlar: incelendiginde kiz &grenciler lehine bir
sonugla karsilagilmaktadir. Kiz 6grencilerin %12.3’i, erkek 6grencilerin %6.9’u bos vakitlerinde kitap okumay: tercih
ettiklerini belirtmektedirler.

Bulgular sinif seviyesi degiskenine goére incelendiginde besinci (%26.4) ve altinci (%20.7) siuflarin en fazla
verdikleri yanitin oyun oynamak, yedinci siniflarin gezmek (%19.3) ve sekizinci smiflarin ise spor yapmak (%17.7)
oldugu anlagilmaktadir. Ayni soruya verilen cevaplardan az tercih edilen etkinlikler besinci siniflarda sosyal medyay1
kullanmak (%0.9), altinc1 (%1.5) ve yedinci siniflarda (%1) sinemaya gitmek ve sekizinci siniflarda bilgisayarda oyun
oynamaktir (%1.2). “Kitap okuma” tercihi en yiiksek sinif diizeyi besinci siniflardir (%13.2). Bu oranu sirasiyla sekizinci
(%12.2), altinc1 (%8.6) ve yedinci (%7.9) siniflar izlemistir. Genel sonuglara uygun olarak “kitap okuma” tercihinin her
sinif i¢in yiiksek diizeyde tercih edilen bir segenek olmadigini séylemek miimkindiir.

Ogrencilerin giindelik aktivite tercihlerinde istenen diizeyde yer bulmasa da kitap okuma aligkanligini 6lgebilecek
diger duyussal ozellikler de belirlenmeye ¢aligilmistir. Bu amagla 6grencilere kitap okumayir sevme diizeyleri
belirlenmeye caligtlmistir. Bu amaca yonelik olarak hazirlanan soruya verilen cevaplar Tablo 3’teki sekildedir:
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Tablo 3

Ogrencilerin Kitap Okumay: Sevme Durumu

Kitap Okumay1 Sevme Durumu

Cok severim Biraz severim Sevmem Toplam
Cinsiyet Kiz n 255 256 19 530
% 48.1 48.3 3.6 100.0
Erkek n 81 207 29 317
% 25.6 65.3 9.1 100.0
Toplam n 336 463 48 847
% 39.7 54.7 5.7 100.0
Siuf 5 n 107 100 6 213
% 50.2 46.9 2.8 100.0
6 n 106 150 12 268
% 39.6 56.0 4.5 100.0
7 n 63 124 15 202
% 31.2 61.4 7.4 100.0
8 n 60 89 15 164
% 36.6 54.3 9.1 100.0
Toplam n 336 463 48 847
% 39,7 54,7 5,7 100.0

Tablo 3’te goriildiigii gibi ortaokul 6grencilerinin yarisindan fazlasi (%54.7) “Kitap okumay1 sever misiniz?”
sorusuna “Biraz severim” cevabini verirmistir. “Cok severim” secenegi %39.7, “Sevmem” secenegi %5.7 oraninda tercih
edilmistir. Sonuglar genel olarak degerlendirildiginde 6grencilerin %94.4’tiniin kitap okumayi az ya da ¢ok sevdikleri
sonucuna ulagilmistir. Bu soruya cinsiyet agisindan bakildiginda kiz &grencilerin %48.3’0 “Biraz severim.” yanitini
verirken bu orana yakin olarak %48.1'i “Cok severim.” yanitin1 vermistir. Yani kiz 6grencilerin %96,4’tiniin kitap
okumay1 sevdigi sonucuna ulagilabilir. Ayni soruya erkek ogrenciler %65.3 ile “Biraz severim.” ve %25.6 ile “Cok
severim” yanitini vermistir. Toplam olarak bakildiginda erkek o&grencilerin %90.9'u kitap okumay: sevdiklerini
belirtmislerdir. Erkek 6grencilerin %9,1’i ayn1 soruya “Kitap okumay1 sevmem.” yanitini vermistir. Bu oranlardan yola
¢ikarak kiz 6grencilerin erkek 6grencilere oranla kitap okumayi nispeten daha ¢ok sevdikleri sonucuna ulagilmustir.

Ortaokul ogrencilerinin kitap okumay1 sinif diizeyine goére degerlendirildiginde yedinci sinif 6grencilerinin
%61.4’tintin, altinci siniflarin %56’s1n1n, sekizinci siniflarin %54.3’tiniin, besinci siniflarin %46.9’unun kitap okumayi
“biraz sevdikleri” tespit edilmistir. “Biraz severim.” yanitini veren &grencilerin oranlarinin birbirlerine yakin oldugu
soylenebilir. Besinci sinif 6grencilerin %50.2si kitap okumay1 “cok sevdikleri” yanitini vermislerdir. Bu orani %39.6’yla
altinci siiflar, %36.6'yla sekizinci smniflar, %31.2°yle yedinci siniflar takip etmektedir. Elde edilen sonuglar besinci sinif
Ogrencilerinin diger smif diizeylerine oranla kitap okumayr daha c¢ok sevdikleri seklinde yorumlanabilir. Tablo 5
incelendiginde sekizinci sinif 6grencilerinin %9.1°i kitap okumay1 sevmedigini belirtmislerdir. Bunun sebebi sekizinci
sinif 6grencilerinin merkezi sinava (LGS) hazirlanmasi olabilir. Bu orani yedinci simif 6grencilerinin 7.4, altinci sinif
6grencilerinin %4.5’i, besinci sinif 6grencilerinin %2.8 oranlari takip etmektedir. Bu durum sinif diizeyi ilerledikge
ogrencilerin “kitap okumay1 sevmeme” oranlarinin arttigini gostermektedir.

Okuma aliskanliginin belirlenmesinde en sik kullanilan 6lgiitlerden biri bir yilda okunan kitap sayisini
belirlemektir. Bu amagla ortaokul 6grencilerine yoneltilen sorudan elde edilen bulgular Tablo 4% gosterilmistir. Tablo 4’te
goriilebilecegi tizere “Bir yilda ortalama kag kitap okuyorsunuz?” sorusuna ortaokul Ogrencileri en ¢ok “21-50
araliginda” (%29.4) yanitini vermislerdir. En az ise “Kitap okumam” (%1,1) yanitint verdikleri goriilmektedir.
Ogrencilerin en az yanit verdikleri segenegin “Kitap okumam.” secenegi olmasi, niceliksel olarak farkli dagilim gosterse
de oOgrencilerin belirli bir kitap okuma aligkanligina sahip olduklari seklinde yorumlanabilir. Tablodaki veriler
degerlendirildiginde 6grencilerin bir yilda %25.3’ti “11-20 araliginda’, %16.3’i “6-10 araliginda’, %15.3’ii “51 ve daha
fazla’, %12.7°si “1-5 araliginda” kitap okuduklari sonucuna varilmistir. Sonuglar hem kiz hem de erkek 6grenciler
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acisindan degerlendirildiginde kiz 6grencilerin en ¢ok verdikleri yanitin “21-50 araligi”nda (%35.7), erkek 6grencilerin
ise en ¢ok verdikleri yanitin “11-20 araligr’nda (%30.7) oldugu gorilmektedir.

Tablo 4
Ogrencilerin Yilda Ortalama Olarak Okuduklar: Kitap Sayisi
Okunan Kitap Sayist
1-5 6-10 11-20 21-50 51 ve daha Kitap Toplam
fazla okumam
Cinsiyet Kiz n 52 85 116 188 80 6 527
% 9.9 16.1 22.0 35.7 15.2 1.1 100.0
Erkek n 55 52 97 60 49 3 316
% 17.4 16.5 30.7 19.0 15.5 0.9 100.0
Toplam n 107 137 213 248 129 9 843
% 12.7 16.3 25.3 29.4 15.3 1.1 100.0
Sinif 5 n 22 27 33 69 61 0 212
% 10.4 12.7 15.6 32.5 28.8 0.0 100.0
6 n 23 43 72 84 42 3 267
% 8.6 16.1 27.0 31.5 15.7 1.1 100.0
7 n 35 27 69 52 17 1 201
% 17.4 13.4 343 259 8.5 0.5 100.0
8 n 27 40 39 43 9 5 163
% 16,6 24,5 23,9 26,4 55 3,1 100.0
Toplam n 107 137 213 248 129 9 843
% 12,7 16,3 25,3 29,4 15,3 1,1 100.0

Ogrencilerin en az isaretledikleri secenek hem kiz hem de erkek 6grenciler agisindan farklilagmamaktadir. Her iki
cinsiyetin de en az “Kitap okumam. segenegini sectikleri gorillmistiir. Kiz 6grencilerin %1,1’1, erkek 6grencilerin ise
%0.9’u bu segenegi isaretlemistir. Tablo 6’ya gore kiz 6grencilerin bir yil iginde %22’si “11-20 araliginda’, %16.1’i “6-10
araliginda’, %15.2’si “51 ve daha fazla’, %9.9’u “1-5 araliginda” kitap okuduklarini dile getirmiglerdir. Erkek 6grenciler ise
%19u “21-50 araliginda’, %17.44 “1-5 araliginda’, %16,5i “6-10 araliginda’, %15.5i “51 ve daha fazla” kitap
okumaktadir. Kiz &grenciler icin yogunluk ozellikle “21-50” araliginda, erkek ogrencilerde “11-20” araligindadir.
Sonuglar bir yilda ortalama olarak okunan kitap sayis1 agisindan kiz 6grenciler lehine bir artisi isaret etmektedir.

Ortaokul 6grencilerinin “Bir yilda ortalama kag kitap okuyorsunuz?” sorusuna verdikleri cevaplar sinif diizeyi
degiskenine gore degerlendirildiginde en yiiksek oranin yedinci sinif 6grencilerine ait “11-20 araliginda” (%34.3) cevabi
oldugu belirlenmistir. Geriye kalan sinif diizeylerinin en fazla isaretledikleri segenek “21-50 araliginda” secenegidir. Bu
secenek besinci sinif 6grencilerince %32.5, altinci sinif 6grencilerince %31.5 ve sekizinci sinif 6grencilerince %26.4
oraninda tercih edilmistir. Biitiin sinif diizeylerinin en az isaretledikleri secenek “Kitap okumam. secenegidir. Kitap
okumam segenegini sekizinci sinif 6grencilerinin %3.11, altinct sinif 6grencilerinin %1.1’1, yedinci sinif 6grencilerinin
%0.5’1 tercih etmis; besinci sinif 6grencileri bu secenegi hig isaretlememistir. Bu secenegin en az tercih edilen segenek
olmast elbette sevindiricidir. Ancak 6grencilerin kiigiik bir dilimini olustursa da kitap okumadigini séyleyen bir grubun
olmasi egitim hedefleri agisindan distindiiriciidiir. Ayrica bu durumun sinif diizeyi ilerledik¢e artmasi {izerinde
durulmas: gereken bir husustur. Tablodaki veriler degerlendirildiginde bir yilda ortalama olarak “1-5 araliginda” kitap
okudugunu besinci sinif 6grencilerinin %10.4°1, altinci sinif 6grencilerinin %8.6%s1, yedinci sinif 6grencilerinin %17.47t
ve sekizinci smif 6grencilerinin %16.6%1 belirtmistir. “Bir yilda ortalama kag kitap okuyorsunuz?” sorusuna “6-10
araliginda” cevabi besinci siif 6grencilerinde %12.7, altinci sinif 6grencilerinde %16.1, yedinci siniflarda %13.4 ve
sekizinci siniflarda %24.5 diizeyindedir. Ortaokul besinci sinif 6grencilerinin %15.6’1 “11-20 araliginda’, %28.8’i “51 ve
daha fazla”; altinci smif 6grencilerinin %27si “11-20 araliginda” ve %15.7si “51 ve daha fazla”; yedinci siif
ogrencilerinin %8.5’1 “51 ve daha fazla”; sekizinci simif 6grencilerinin %23.9u “11-20 araliginda’, %5.5'1 “51 ve daha
fazla” cevaplarini vermistir. Ayrica Tiirkiyedeki sinav sistemi sebebiyle sekizinci sinif 6grencilerde okuma aligkanliginin
genel olarak diisiik oldugu seklindeki elestiri bu sonuglara ¢ok fazla yansimamis goriinmektedir. Cok yiiksek diizeyde
oldugu soylenemese de sekizinci sinif 6grencilerinin belirli bir okuma ortalamasina sahip oldugunu séylemek
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miimkiindiir. Bu durumda son yillarda 6zellikle sinav basarisi igin yiiksek okuma ve anlama hizina sahip olmak gerektigi
tiiriindeki yonlendirmelerin etkili oldugu diisiiniilebilir.

Okuma aligkanligina sahip olmakla birlikte okumanin bir aligkanlik olarak 6neminin de farkinda olmak énemlidir.
Aragtirma siirecine katilan 6grencilerin bireysel okuma aligkanligr farkindalik diizeyleri de incelenmeye ¢aligilmis ve
sahip olduklar1 okuma aliskanliklarini yeterli bulup bulmadiklari sorusu yoneltilmistir. Elde edilen sonuglar asagidaki
sekildedir.

Tablo 5
Ogrencilerin Okuma Aliskanhgina Sahip Olma Durumu

Okuma Aligkanligina Sahip Olma Durumu

Evet Hayir Kismen Toplam
Cinsiyet Kiz n 272 48 210 530
% 51.3 9.1 39.6 100.0
Erkek n 107 54 156 317
% 33.8 17.0 49.2 100.0
Toplam n 379 102 366 847
% 44.7 12.0 43.2 100.0
Sinif 5 n 128 15 70 213
% 60.1 7.0 32.9 100.0
6 n 119 34 115 268
% 444 12.7 42.9 100.0
7 n 72 22 108 202
% 35.6 10.9 53.5 100.0
8 n 60 31 73 164
% 36.6 18.9 44.5 100.0
Toplam n 379 102 366 847
% 44.7 12.0 43.2 100.0

Ogrencilerin bireysel olarak okuma aligkanligina sahip olup olmadiklarina yénelik soruya verdikleri cevaplar
incelendiginde; 6grencilerin %44.7’sinin “Evet” segenegini isaretledikleri gorilmektedir. Bu orana en yakin oran
%43.2’yle “Kismen” segenegidir. Sonuglar 6grencilerin %87.9’luk bir yiizdeyle belirli bir okuma aligkanligina sahip
olduklarina inandiklarini gostermektedir. Ogrencilerin %12’si okuma aliskanliklarinin olmadig: goriisiindedir. Sonuglar
cinsiyet agisindan degerlendirildiginde kiz 6grencilerin yaridan fazlasinin (%51.3), erkek 6grencilerin ise yaklasik iigte
birinin (%33.8) okuma aligkanligina sahip olduklari goriisiinde olduklarini sdylemek miimkiindiir. Calismaya katilan
erkek ogrencilerin yariya yakini (%49.2), kiz &grencilerinde %39.6s1 kitap okuma aligkanligina “Kismen” sahip
olduklarini diisiinmektedir. Kiz ve erkek 6grencilerin genel olarak kitap okuma aligkanliklarina sahip olma durumlarina
bakildig1 zaman kiz 6grencilerin %90.9’'unun erkek 6grencilerin ise %83’iiniin az ya da ¢ok kitap okuma aligkanligina
sahip oldugunu belirttigi goriilmektedir. Sonuglar farkindalik diizeyi agisindan da kiz 6grenciler lehine bir farki
yansitmaktadir.

Ogrencilerin bireysel farkindalik diizeyleri sinif seviyesi agisindan farkliliklar gostermektedir. Beginci sinif
ogrencilerinin yaridan fazlast (%60.1) okuma aliskanligina sahip oldugu goriisiindedir. Bu orani altinci siiflarin
%44.4’lik, sekizinci smiflarn %36.6’ ik ve yedinci siniflarin %35.6'lik oranlari takip etmektedir. Bu oranlar
degerlendirildiginde besinci sinif 6grencilerin diger sinif seviyelerine oranla bireysel aligkanlik diizeylerini ¢ok daha
fazla yeterli bulduklar1 seklinde yorumlanabilir. Oranlar diger siniflarda kismen birbirine daha yakin sonuglara sahiptir.
flerleyen simiflardaki diisiis 6grencilerin yas ilerlemesiyle birlikte kendi durumlarini daha objektif degerlendirmeye
caligmasiyla agiklanabilir.

Okuma aligkanhiginin olugmasinda ilginin énemli etken oldugu bilinmektedir. Ilginin sekillenmesini saglayan
unsurlardan biri de dogrudan okuma materyalinin kendisidir. Bu bilgiden hareketle ortaokul 6grencilerinin kitap
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secimlerini etkileyen faktorler belirlenmeye calisilmis ve sonuglar Tablo 6’da sunulmustur.

Tablo 6
Ogrencilerin Kitap Secimlerini Etkileyen Faktorler

Kitap Se¢meyi Etkileyen Faktorler

Kitabin Kitabin satig

Kitabin Kitabin KiEalzm gorsel Kitabin oraninin Diger Toplam
ad1 yazarl tiird unsurlart sayfa say1si }(l)Lllrl:lsaeSl:
Kiz n 41 30 327 52 14 27 38 529
Cinsiyet % 7.8 5.7 61.8 9.8 2.6 5.1 7.2 100.0
Erkek n 30 14 200 34 21 5 12 316
% 9.5 44 63.3 10.8 6.6 1.6 3.8 100.0
Toplam n 71 44 527 86 35 32 50 845
% 8.4 5.2 62.4 10.2 4.1 3.8 5.9 100.0
5 n 27 8 130 22 8 6 12 213
% 12.7 3.8 61.0 10.3 3.8 2.8 5.6 100.0
Siif
6 n 20 14 172 24 15 9 12 266
% 7.5 53 64.7 9.0 5.6 3.4 4.5 100.0
7 n 13 8 137 18 6 7 13 202
% 6.4 4.0 67.8 8.9 3.0 3.5 6.4 100.0
8 n 11 14 88 22 6 10 13 164
% 6.7 8.5 53.7 13.4 3.7 6.1 7.9 100.0
Toplam n 71 44 527 86 35 32 50 845
% 8.4 5.2 62.4 10.2 4.1 3.8 5.9 100.0

Aragtirmaya katilan ortaokul ogrencilerinin bir kitabi okumalar i¢in se¢melerinde en ¢ok etkili olan faktoriin
%62.4 oranla “Kitabin tiirii” oldugu anlasilmaktadir “Kitap tiirti” tercihi diger seceneklere oranla belirgin bir fark
olusturmaktadir. Bu orana en yakin oran %10.2’yle “Kitabin gérsel unsurlari” tercihidir. Ogrencilerin bir kitab
segmelerinde en az etkili olan faktor “Kitabin satis oraninin yiiksek olmasr™dir (%3.8). Ortaokul 6grencilerinin bir kitabi
segmelerinde %8.4’ti “Kitabin adinin’, %5.2si “Kitabin yazarinin® ve %4.1'i “Kitabin sayfa sayisinin” se¢iminde etkili
oldugunu ifade etmistir. Geriye kalan %5.9’luk oran “Diger” yanitini vermistir. “Diger” yanitini veren 6grencilerin %52’si
bir kitabi okumalar1 igin etkili olan faktériin “Kitabin konusu” oldugunu belirtmislerdir. Bu segenekte {i¢ 6grenci
“konunun yaninda akicihgin’, dért Sgrenci “sadece akiciligin® etkili oldugunu ifade etmislerdir. Ogrencilerin
secimlerinde “tiir”iin etkili olmasimnin 6nceki okuma deneyimleriyle ilgili oldugu disiiniilebilir. Sonuglar 6grencilerin
kitap se¢imlerini etkileyen faktorlerin baginda cinsiyet degiskeni agisindan hem kiz hem de erkek 6grenciler icin genel
sonuglara uygun olarak “Kitabin tiirii” oldugunu gostermektedir. Erkek 6grencilerin %63.3’t, kiz 6grencilerin %61.8’1 bir
kitab1 okumak igin se¢imlerinde kitabin tiiriiniin etkili oldugunu belirtmislerdir. Ancak kiz ve erkek 6grencilerin bir
kitabr se¢melerinde en az etkili olan faktoriin birbirinden farkli oldugu anlasilmaktadir. Kiz 6grencilerin bir kitab:
se¢melerinde en az etkili olan faktor “Kitabin sayfa sayisi” (%2.6), erkek 6grencilerde ise “Kitabin satig oraninin yiiksek
olmasr’dir (%1.6). Tablo incelendiginde bir kitabi segmelerinde erkek &grencilerin %9.5%, kiz 6grencilerin %7.8i
“Kitabin adr’nin; kiz 6grencilerin %5.7’si, erkek 6grencilerin %4.4’t “Kitabin yazari’nin; erkek 6grencilerin %10.8’i, kiz
6grencilerinin %9.8’1 “Kitabin gorsel unsurlari’nin; erkek 6grencilerin %6.6’s1 “Sayfa sayisi’nin; kiz 6grencilerin %5.1°i
“Kitabin satig orani’nin yitksek olmasinin segimlerini etkilediklerini s6ylemektedir.

Ogrencilerin kitap segimlerinde etkili olan faktorler simif diizeyi bakimindan degerlendirildiginde biitiin sinif
seviyelerinde en fazla tercih edilen yanit genel sonuglarda oldugu gibi “Kitabin tiiri’’diir. Bu se¢enegi en fazla %67.8le
yedinci siniflar, en az ise %53.7’yle sekizinci siniflar tercih etmistir. Geriye kalan sinif diizeylerinden besinci siniflarin
%61’i, altinc1 siniflarin %64.7’si bu secenegi secmistir. Ogrencilerin bir kitabi okumak i¢in se¢melerinde etkili olan
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faktorlerden biri olan “Kitabin adi™n1 en fazla %12.7’yle besinci siniflar, en az ise %6.4’le yedinci simflar tercih etmistir.
Ayrica bu segenegi altinci siniflarin %7.5’inin, sekizinci siniflarin %6.7’sinin isaretledigi gortilmektedir.

Ortaokul Ogrencilerinin Tiir Tercihlerine Yonelik Bulgular

Kitap se¢imi tercihinde bu kadar etkili oldugu anlagilan “tiir”iin niteligini belirleyebilmek amaciyla arastirma
ornekleminde bulunan 6grencilere okumaktan hoglandiklar: kitap tiirlerine iliskin y6neltilen soruya verilen cevaplarin
sonuglar1 Tablo 7'de gosterilmistir:

Tablo 7
Ogrencilerin Okumaktan Hoslandiklar: Kitap Tiirleri Durumu

Kitap Tiirleri
Roman- Biyografi- Kisisel Sosyal Siir Fen- Cizgi Tiyatro  Diger  Toplam
Hikdye  Otobiyografi  gelisim  bilimlerle Teknik ~ Roman
kitaplari ilgili kitaplar1
aragtirma
kitaplart
Cinsiyet  Kiz n 312 13 21 10 16 13 66 15 62 528
% 59.1 2.5 4.0 1.9 3.0 2.5 12.5 2.8 11.7 100.0
Erkek n 147 18 17 8 13 24 54 6 29 316
% 46.5 5.7 5.4 2.5 4.1 7.6 17.1 1.9 9.2 100.0
Toplam n 459 31 38 18 29 37 120 21 91 844
% 54.4 3.7 4.5 2.1 34 44 14.2 2.5 10.8 100.0
Simif 5 n 106 3 11 5 3 11 36 5 32 212
% 50.0 1.4 5.2 2.4 1.4 52 17.0 2.4 15.1 100.0
6 n 138 5 16 5 10 10 49 11 23 267
% 51.7 1.9 6.0 1.9 3.7 3.7 18.4 4,1 8.6 100.0
7 n 109 12 5 5 9 9 19 2 31 201
% 542 6.0 2.5 2.5 4.5 4.5 9.5 1.0 15.4 100.0
8 n 106 11 6 3 7 7 16 3 5 164
% 64.6 6.7 3.7 1.8 43 43 9.8 1.8 3.0 100.0
Toplam n 459 31 38 18 29 37 120 21 91 844
% 54.4 3.7 4.5 2.1 3.4 44 14.2 2.5 10.8 100.0

Analizler 6rneklem grubunda yer alan Ogrencilerin yaridan fazlasinin (%54.4) roman-hikaye tiiriinden
hoslandigini gostermektedir. Geriye kalan kitap tiirlerinin tercih oranlarmnin oldukga diisiik oldugunu séylemek
miimkiindiir. Roman-hikaye tiiriinii ikinci sirada takip eden tiir ¢izgi romanlardir (%14.2). Her iki se¢imin de 6ykiileyici
metin yapisina ait tiirler oldugu distnildigiinde ortaokul Ogrencilerinin Oykileyici metinlerden daha ¢ok
hoslandiklarini sdylemek miimkiindiir. Ancak en az tercih edilen tiiriin %2.1’le sosyal bilimlerle ilgili arastirma kitaplar1
olmas1 yag grubunun bu konulara ilgisiz olmasiyla agiklanabilir. Diger ¢eken diger oranlar %4.5’le “Kisisel gelisim
kitaplarr’, %4.4’le “Fen-teknik kitaplar1”, %3.7’yle “Biyografi-otobiyografi” kitaplari, %3.4’le “Siir” kitaplar1 ve %2.5’le
“Tiyatro” kitaplaridir. Ogrencilerin %10.8’i “Diger” cevabini vermistir. “Diger” cevabini veren dgrencilerden biri “Fabl
tirit ve eglenceli hikayeler”, bir digeri “kisinin kendi hayatini anlattig1 giinlitk veya an1 defteri” gibi kitaplar1 okumay1
sevdigini belirtmigtir. Buna ek olarak diger yanitini veren bir 6grenci de “anilarin veya hayatlarin anlatildig: kitaplar”
seklinde a¢iklama yapmistir. Ancak bu segenegi isaretleyen 6grencilerin %92.3’ii agiklama béliimiine soruya uygun bir
aciklama yazmamuglardir. Bu 6grenciler tiir yerine konu, kitap okunan bir platformun ads, kitap setinin adi gibi cevaplar
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yazarken 6nemli bir kismi da higbir agiklama yazmamayi tercih etmistir. Bu durum genel anlamda “diger” secenegini
isaretleyen ogrencilerin igerik tercihler konusundaki kararsizliklariyla agiklanabilir. Sonugclar cinsiyet agisindan
degerlendirildiginde en ¢ok okunan kitap tiriinii her iki grup i¢in de genel sonuglarla uyumlu oldugu sonucuna
varilmistir. Hem kiz hem de erkek 6grencilerin en ¢ok okuduklar: kitap tiiriiniin roman-hikaye oldugu gériilmektedir.
Roman-hikéye tirtinii kiz 6grencilerin %59.1’i, erkek Ogrencilerin ise yartya yakini (%46.5) tercih etmistir. Kiz
ogrencilerin en az okuduklar: kitap tiiriin “Sosyal bilimlerle ilgili arastirma kitaplar”yken (%1.9), erkek 6grenciler i¢in
“Tiyatro’dur (%1.9). Verilen cevaplarda edebi tiirlerin, 6zelde hikdye-roman tiiriiniin belirgin bir agirhginin oldugunu,
bilgi veren metinlerin oraninin ise daha diisiik oldugu sonucuna varilmistir.

Elde edilen bulgular ortaokul 6grencilerinin “Hangi tiirde kitap okumaktan hoslanirsiniz?” sorusuna tim sinif
diizeylerinde en fazla “Roman-hikéiye” cevabini verdiklerini gostermektedir. “Roman-hikéye” tiiriinii en ¢ok sekizinci
siniflarin (%64.6), en az ise besinci siniflarin (%50) okumaktan hoglanmaktadir. Altinci siniflarin %51.77i, yedinci
siniflarin %54.2’si “Roman-hikaye” tiirlinii okumaktan hoslandiklarini ifade etmiglerdir. Tablo incelendiginde ayn1 sinif
diizeylerinde bazi tiirlerin se¢ilme oraninin ayni oldugu tespit edilmistir.

Ortaokul Ogrencilerinin Igerik Tercihlerine Yonelik Bulgular

Bireylerin okuma aligkanliklarini yénlendiren biiyiik oranda okuma ilgileridir. Okunan metnin igerigine yonelik olarak
gelistirilen ilgi de aligkanhig sekillendirebilmektedir. Bu noktadan hareketle ortaokul 6grencilerinin belirlenen metin
igerigi bagliklarina yonelik ilgileri belirlenmeye ¢alisilmistir. Sonuglar asagidaki sekildedir:

Tablo 8
Ogrencilerin Duygusal Konular: Okuma Sikliklari

Duygusal Konular

Sik Sik Bazen Nadiren ngeli?lelr-lli(; Toplam

Cinsiyet Kiz n 66 185 143 130 524
% 12.6 353 27.3 24.8 100.0

Erkek n 17 58 75 159 309
% 55 18.8 24.3 51.5 100.0

Toplam n 83 243 218 289 833
% 10.0 29.2 26.2 347 100.0

Sinif 5 n 17 63 58 71 209
% 8.1 30.1 27.8 34.0 100.0

6 n 27 68 69 98 262
% 10.3 26.0 26.3 37.4 100.0

7 n 20 62 49 69 200
% 10,0 31.0 24.5 34.5 100.0

8 n 19 50 42 51 162
% 11.7 30.9 25.9 315 100.0

Toplam n 83 243 218 289 833
% 10,0 29.2 26.2 34.7 100.0

Tablo 8de goriildiigii iizere ortaokul 6grencilerinin okuduklar: kitaplarda duygusal konular: tercih etme durumlar:
incelendiginde 6grencilerin %34.7’sinin “Hemen hemen hi¢” segenegini tercih ettikleri goriilmektedir. Bu orana en yakin
oran %29.2’yle “Bazen” ve %26.2’yle “Nadiren” segenekleridir. Duygusal konulu eserlerin “Sik sik” tercih edilme oraninin
%10dur. Sonuglar genel anlamda degerlendirildiginde ortaokul 6grencilerinin duygusal konular1 okumay1 ¢ok tercih
etmediklerini séylemek miimkiindiir. Tablo incelendiginde duygusal konular1 iceren eserlerin cinsiyet degiskeni
acisindan tercih edilme durumlarinda belirgin bir farklilik bulunmaktadir. Duygusal konulu eserler kiz 6grenciler
tarafindan daha ¢ok tercih edilmistir. Kiz 6grencilerin duygusal konulu eserleri en fazla tercih etme siklig1 %35.3’le
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“Bazen”; en az tercih edilme siklig1 ise %12.6’yla “Sik sik’tir. Duygusal konulu eserlerin kiz 6grenciler tarafindan
“Nadiren” tercih edilme oraninin %27.3; “Hemen hemen hi¢” tercih edilme orani ise %24.8’tir. Elde edilen veriler erkek
ogrencilerde en fazla tercih edilme sikliginin yaridan fazla (%51.5) bir oranla “Hemen hemen hi¢” oldugunu
gostermektedir. “Hemen hemen hi¢” seceneginden “Sik sik” secenegine dogru oranlar azalmaktadir. Duygusal konular:
igeren eserleri “Sik s1k” okudugunu belirten erkek 6grencilerin oranin %5.5'tir.

Sonuglar sinif diizeyi degiskeni acisindan degerlendirildiginde tiim sinif diizeylerinde genel toplamda oldugu gibi
en c¢ok tercih edilen secenegin “Hemen hemen hi¢’, en az tercih edilen secenegin ise “Sik sik” oldugu goriilmektedir.
Hemen hemen hig yanitini en gok %37.4 oranla altinci sinif 6grencileri; sonrasinda sirastyla %34.5 oraniyla yedinci sinif,
%34 oraniyla besinci sinif ve %31.5 oraniyla sekizinci sinif 6grencilerinin verdigi belirlenmistir. “Sik sik” yanitini besinci
siniflarin %8.1’inin, altinci siniflarin %10.3’iinin, yedinci siniflarin %10’unun ve sekizinci siniflarin %11.7’sinin verdigi
tespit edilmistir. Sonuglar genel olarak degerlendirildiginde ortaokul 6grencilerinin genel anlamda duygusal konulu
eserleri okumaktan hoslanmadiklar1 sdylenebilir.

Tablo 9

Ogrencilerin Kahramanlik ve Tarih Konularini Okuma Sikliklar:

Kahramanlik ve Tarih Konular1

Sik Stk Bazen Nadiren Hemen Toplam
Hemen Hig

Cinsiyet Kiz n 90 168 138 129 525
% 17.1 32.0 26.3 24.6 100.0

Erkek n 107 115 64 25 311
% 344 37.0 20.6 8.0 100.0

Toplam n 197 283 202 154 836
% 23.6 33.9 24.2 18.4 100.0

Sinif 5 n 56 76 44 34 210
% 26.7 36.2 21.0 16.2 100.0

6 n 64 97 64 38 263
% 243 36.9 24.3 14.4 100.0

7 n 44 53 61 44 202
% 21.8 26.2 30.2 21.8 100.0

8 n 33 57 33 38 161
% 20.5 354 20.5 23.6 100.0

Toplam n 197 283 202 154 836
% 23.6 33.9 24.2 18.4 100.0

Tablo 9'da goriildiigii tizere kahramanlik ve tarih konularini igeren eserlerin ortaokul 6grencileri tarafindan en ¢ok
%33.9’la “Bazen” okundugunu sdylemek miimkiindiir. Bu oran1 %24.2’yle “Nadiren” ve %23.6’yla “Sik sik” secenekleri
izlemektedir. Kahramanlik ve tarih konularini iceren eserleri “Hemen hemen hi¢” okumadiklarimi ifade eden
6grencilerin oran1 %18.4’le son siradadir. Kahramanlik ve tarih konulu eserlerin 6grenciler tarafindan tercih edilme
oranlarinin duygusal konulu eserlere oranla daha fazla tercih edildigini soylemek miimkiindiir. Cinsiyet degiskenine
gore degerlendirildiginde ise bu igerigin erkek 6grenciler tarafindan daha fazla tercih edildigini soylemek miimkiindiir.
Kiz ve erkek 6grencilerin kahramanlik ve tarih konularini en fazla tercih ettikleri secenegin “Bazen” oldugu sonucuna
varilmigtir. Ancak oranlara baktigimiz zaman erkek 6grencilerin (%37) kiz 6grencilere (%32) oranla bu segenegi daha
fazla tercih ettikleri goriilmektedir. Erkek 6grencilerin “Bazen” seceneginden sonra en fazla tercih ettikleri secenegin
%34.4 oranla “Sik s1k” segenegi oldugu anlagilmaktadir. Ancak kiz 6grencilerin “Bazen” segeneginden sonra en fazla
tercih ettigi secenek %26.3 oranla “Nadiren” secenegidir. Erkek o6grencilerin “Nadiren” segenegini se¢me oranin
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%20.6dir. Kahramanlik ve tarih konularini “Hemen hemen hi¢” okumadiklarini sdyleyen erkek ogrencilerin orani
%8dir. Bu rakam erkek 6grencilerin tercih ettigi en diisiik orandir. Kiz 6grenciler “Hemen hemen hi¢” okumuyorum
segenegini %24.6 oraninda tercih etmislerdir. Kiz 6grencilerin en az tercih ettikleri segenegin %17.1 oranla “Sik sik”
secenegi oldugu belirlenmistir.

Veriler sinif diizeyine goére degerlendirildiginde kahramanlik ve tarih konulu eserlerin okunma siklig1 besinci,
altinci ve sekizinci siniflar icin en ¢ok “Bazen”; yedinci siniflar icinse “Nadiren™dir. Besinci sinif 6grencilerinin %36.2’i,
altincr sinuf 6grencilerinin %36.9’u, sekizinci sinif 6grencilerinin %35.4’i kahramanlik ve tarih konulu yapitlar1 “Bazen”;
yedinci sinif 6grencilerinin ise %30.2’si kahramanlik ve tarih konulu yapitlar1 “Nadiren” okuduklarini belirtmislerdir. Bu
icerigin en az okunma siklig1 sinif seviyesi bakimindan degerlendirildiginde besinci sinif 6grencilerinin %16.2’sinin,
altinc1 siif 6grencilerinin %14.4’tnilin kahramanlik konulu eserleri “Hemen hemen hi¢” okumadiklary; yedinci sinif
ogrencilerinin  %21.8’inin kahramanlik konulu eserleri “Hemen hemen hi¢” okumadiklari, %21.8’inin “Sik sik”
okuduklary; sekizinci sinif 6grencilerinin %20.5’inin “Sik s1k”, %20.5’inin “Nadiren” okuduklar1 goriilmektedir. Sinif
seviyesi degiskenine gore elde edilen sonuglarin genel sonuglarla uyumlu olduklarini séylemek miimkiindiir.

Tablo 10
Ogrencilerin Mizahi Komik Kitaplar1 Okuma Sikliklar:

Mizahi Komik Kitaplar
Sik Stk Bazen Nadiren Hemen Toplam
Hemen Hig

Cinsiyet Kiz n 258 149 76 42 525
% 49.1 284 14.5 8.0 100.0

Erkek n 164 92 34 18 308
% 53.2 29.9 11.0 5.8 100.0

Toplam n 422 241 110 60 833
% 50.7 28.9 13.2 7.2 100.0

Siif 5 n 118 58 21 14 211
% 55.9 27.5 10.0 6.6 100.0

6 n 131 76 41 14 262
% 50.0 29.0 15.6 53 100.0

7 n 110 58 20 11 199
% 55.3 29.1 10.1 5.5 100.0

8 n 63 49 28 21 161
% 39.1 30.4 17.4 13.0 100.0

Toplam n 422 241 110 60 833
% 50,7 28,9 13,2 7,2 100.0

Tablo 10'da goriildiigii tizere mizah igerikli eserlerin tercih edilme oranlari “Sik sik” segeneginde “Hemen hemen
hi¢” secenegine dogru azalmaktadir. Ogrencilerin yaridan fazlasi (%50,7) mizah konulu eserleri “Sik sik” okuduklarini
belirtmektedir. Ayrica mizah konulu eserleri “Bazen” okuyanlarin oranit %28.9, “Nadiren” okuyanlarin orani ise
%13.2dir. Bu konuyu “Hemen hemen hi¢” okumayan 6grencilerin orani %7.2dir. Mizah igerikli eserlerin tercih edilme
orani hem duygusal konulu eserlerden hem de kahramanlik ve tarih konulu eserlerden daha fazladir. Ulagilan sonuglar
hem kiz hem de erkek 6grenciler icin mizahi icerigin oldukga ilgi ¢ekici oldugunu yansitmaktadir. Her iki cinsiyette de
mizah konulu eserlerin okunmasinda en fazla tercih edilen segenek “Sik sik”tir. Bu segenegi erkek 6grencilerin yaridan
fazlas1 (%53.2), kiz 6grencilerin ise neredeyse yariya yakini (%49.1) tercih etmektedir. Hem kiz hem de erkek
ogrencilerin en az tercih ettigi secenek ise “Hemen hemen hi¢” secenegidir. Mizah icerikli eserleri hemen hemen hi¢
okumadigini belirten erkek 6grencilerin orani %5.8; kiz 6grencilerin oraninin ise %84dir.

Aragtirmaya katilan 6grencilerin mizahi konulu yapitlar1 okuma oranlarinin simif diizeyleri agisindan en yiiksek
okunma sikliginin “Sik sik’, en az okunma sikliginin ise “Hemen hemen hi¢” oldugu belirlenmistir. Bu sonuglar elde
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edilen genel sonuglarla uyumludur. Mizahi konulu eserleri en ¢ok sik stk okuyan sinif diizeyinin %55.9’1a besinci siniflar,
en az sik stk okuyan sinif diizeyi ise %39.1’le sekizinci siniflardir. Mizahi konulu eserleri yedinci siniflarin %55.3’ii ve
altinct siniflarin yarist (%50) “Sik sik” okuduklarini ifade etmislerdir. Mizahi konulu yapitlart “Hemen hemen hi¢”
okumadiklarini sekizinci sinif 6grencilerinin %13’(, besinci sinif 6grencilerinin %6.6s1, yedinci sinif 6grencilerinin
%5.5’1 ve altinct sinif 6grencilerinin %5.3’ii belirtmistir. Mizahin ve giilme ihtiyacinin hemen her yas grubu i¢in bir
ihtiya¢ olarak da algilanabilecegi diisiiniildiigiinde sonuglarin ortaokul 6grencileri icin de bu genellemeye uygun
¢iktigini ditsiinmek mimkindiir.

Tablo 11

Ogrencilerin Hayvanlar Alemi Konularini Okuma Sikliklart

Hayvanlar Alemi Konular

Sik Sik Bazen Nadiren Hemen Toplam
Hemen Hig

Cinsiyet Kiz n 108 137 147 129 521
% 20.7 26.3 28.2 24.8 100.0

Erkek n 92 100 64 49 305
% 30.2 32.8 21.0 16.1 100.0

Toplam n 200 237 211 178 826
% 24.2 28.7 25.5 21.5 100.0

Sinif 5 n 66 76 46 21 209
% 31.6 36.4 22.0 10.0 100.0

6 n 61 77 73 52 263
% 23.2 29.3 27.8 19.8 100.0

7 n 46 48 51 52 197
% 234 244 259 26.4 100.0

8 n 27 36 41 53 157
% 17.2 22.9 26.1 33.8 100.0

Toplam n 200 237 211 178 826
% 24.2 28.7 25.5 21.5 100.0

Tablo 11de goriildiigii tizere hayvanlar dlemi konusunu iceren eserleri ortaokul 6grencilerinin okuma oranlarinin
birbirine yakin oldugunu soylemek miimkiindiir. Bu konuyu “Bazen” okuduklarini ifade eden 6grencilerin orani
9%28.7’yle tercih edilen en yiiksek orandir. En az tercih edilen secenek ise %21.5 oraniyla “Hemen hemen hi¢” oldugu
gorillmektedir. Hayvanlar alemi icerikli eserleri “Sik sik” okuyan ogrencilerin orani %24.2, “Nadiren” okuyan
Ogrencilerin oraniysa %25.5tir. Bu icerigi erkek 6grencilerin “Bazen” okuduklarini %32.8’le; kiz 6grencilerin “Nadiren”
okuduklarini %28.2yle tercih edilen en yiiksek oranlarla isaretledikleri goriilmektedir. Hayvanlar alemi konusunu kiz
ogrencilerin %24.8’i, erkek 6grencilerin ise %16.1’i “Hemen hemen hi¢” okumadiklarini belirtmislerdir. Bu oran erkek
6grencilerin tercih ettigi en disiik orandir. Kiz 6grencilerde ise en diisitk orana sahip segenegin %20.7’yle “Sik sik”
secenegi oldugu tespit edilmistir. Hayvanlar 4lemi konusunu iceren eserleri sik sik okudugunu belirten 6grencilerin
orant %30,2dir. Sonuglar en sik okunma oranlar1 agisindan degerlendirildiginde igerigin erkek 6grencilerce daha ¢ok
tercih edildigini gostermektedir.

Bulgular 6grencilerin hayvanlar 4lemi konulu eserleri okunma sikhiginin smif diizeyi faktorii bakimindan
degerlendirildiginde besinci sinif 6grencileri arasinda bu konunun en ¢ok okunma sikliginin %36.4’le “Bazen’, en az
okunma sikliginin ise %10’la “Hemen hemen hi¢” oldugunu gostermistir. Besinci sinif 6grencilerinin %31.6’s1 “Sik s1k’,
%22’si “Nadiren” hayvanlar alemi konulu eserleri okuduklarini ifade etmiglerdir. Altinci simif 6grencilerinin hayvanlar
alemi konulu yapitlarin en ¢ok okunma sikliginin besinci siniflar gibi “Bazen” (%29.3) oldugu tespit edilmistir. Bu orani
%27.8’le “Nadiren’, %23,2’yle “Sik sik” oranlar izlemektedir. Altinci siniflarin hayvanlar 4lemi konusunu en az okuma
siklig1 %19.8’le “Hemen hemen hi¢’tir. Yedinci sinif 6grencilerinin hayvanlar alemi konusunu en fazla okuma siklig
%26.4’le “Hemen hemen hi¢’tir. Bu oranlar besinci ve altinci siiflarin en az tercih ettigi segenegin yedinci sinif
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Ogrencilerinin en ok tercih ettigi secenek oldugunu gostermektedir. Yedinci sinif 6grencilerinin en az tercih ettigi
secenegin %23.4 oraniyla “Sik sik” secenegi oldugu tespit edilmistir. Yedinci sinif 6grencileri “Bazen” yanitin1 %24.4,
“Nadiren” yanitin1 ise %25.9 oraninda segmistir. Sekizinci sinif 6grencilerinin yedinci sinif 6grencileri gibi en ¢ok
“Hemen hemen hi¢” yanitini, en az ise “Sik s1k” yanitini tercih ettikleri goriilmektedir. Sekizinci sinif 6grencileri %33.8’le
hayvanlar 4lemi konusunu hemen hemen hi¢ okumadiklarini, %17.2°yle ise sik sik okuduklarini belirtmislerdir. Bu
oranlara genel olarak bakildiginda “Bazen” yanitini veren Ogrencilerin sinif seviyesi arttik¢a azaldigi, “Hemen hemen
hi¢” yanitin1 veren 6grencilerin sinif seviyesi arttik¢a arttig1 gozlenmektedir. Bu durum sinif seviyesi ilerledik¢e konuya
duyulan ilginin azaldig: seklinde yorumlanabilir. Ortaokul 6grencilerinin “Bazen” ve “Sik sik” secenegine verdikleri
cevaplar incelendiginde yariya yakin bir oranla 6grencilerin bu icerigi okumayi tercih ettikleri sdylenebilir.

Tablo 12

Ogrencilerin Bilim Kurgu Konularimi Okuma Sikliklar:

Bilim Kurgu Konular:

Sik Stk Bazen Nadiren ngi:le;llig Toplam
Kiz n 154 153 120 92 519
Cinsiyet
% 29.7 29.5 23.1 17.7 100.0
Erkek n 135 77 49 46 307
% 44.0 25.1 16.0 15.0 100.0
Toplam n 289 230 169 138 826
% 35,0 27,8 20,5 16,7 100.0
5 n 57 64 48 38 207
Siif % 27.5 30.9 23.2 18.4 100.0
6 n 105 69 51 34 259
% 40.5 26.6 19.7 13.1 100.0
7 n 65 68 36 31 200
% 32.5 34.0 18.0 15.5 100.0
8 n 62 29 34 35 160
% 38.8 18.1 21.3 21.9 100.0
Toplam n 289 230 169 138 826
% 35,0 27,8 20,5 16,7 100.0

Tablo 12'de goriilebilecegi gibi gelecek hayalleri olarak da nitelendirilebilecek olan bilim kurgu eserlerinin ortaokul
ogrencileri tarafindan tercih edilme oranlari “Sik sik” seceneginden “Hemen hemen hi¢” segenegine dogru azalis
gostermektedir. Ogrencilerin %35’i bilim kurgu eserlerini “Sik sik” okuduklarini ifade etmektedir. Bu oran1 %27.8’le
“Bazen”, %20.5'le “Nadiren” segenekleri izlemektedir. Konuyu “Hemen hemen hi¢” okumadigini ifade edenlerin orani
%16,7dir. Sonuglar “sik s1k” ve “bazen” segeneklerinin segilme oranlar1 {izerinden genel olarak degerlendirildiginde
yaridan fazla bir oranla bu metinleri okumay tercih ettigini gostermektedir. Bu degerlendirmeyi cinsiyet degiskenine
gore de yapmak miimkiindiir. Hem kiz hem de erkek 6grencilerin tercih oranlari “Sik sik’tan “Hemen hemen hi¢’e
dogru azalis gostermektedir. Belirgin farklilik bu igerigi “Sik sik” tercihte goriilmektedir. Bilim kurgu konulu eserler
erkek ogrenciler kiz &grencilere oranla daha sik okumay: tercih etmektedir. Bu oran erkek Ogrencilerde %44, kiz
ogrencilerde %29.7dir. Bilim kurgu konulu eserleri kiz 6grencilerin %29.5’i “Bazen’, %23.1’i “Nadiren”; erkek
ogrencilerin ise %25.1'i “Bazen’, %16’st “Nadiren” okuduklarini ifade etmislerdir. Sonuglar bu konunun okunma
tercihinde erkek 6grencilerin ilgisinin daha yiiksek oldugu seklinde yorumlanabilir.

Bilim kurgu yapitlarinin okunma siklig1 sinif seviyesine gore degerlendirildiginde en yiiksek oranin %40.5’le altinci
siniflar tarafindan verilen “Sik s1k” cevabina ait oldugu goriilmektedir. Bu tercihi besinci siniflarin %27.5’inin, yedinci
siniflarin %32.5’inin ve sekizinci siniflarin %38.8’inin oranlari izlemektedir. Sekizinci siniflarin verdigi yanit, sekizinci
siniflarin verdigi cevaplarin en yiiksek oranina sahiptir. Besinci (%30.9) ve yedinci siniflarin (%34) ise en fazla verdikleri
yanitlarin “Bazen” oldugu séylenebilmektedir. Bu yanit1 altinci siniflarin %26.6’sinin ve sekizinci siniflarin %18.1'inin
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tercih ettikleri de goriilmektedir. “Bazen” yaniti sekizinci siif 6grencileri tarafindan verilen en az yanittir. Tablo
incelendiginde “Nadiren” segenegini en ¢ok isaretleyen sinif diizeyinin besinci smiflar (%23.2), en az isaretleyen smnif
diizeyinin yedinci siniflar (%18) oldugu anlagilmaktadir. Bilim kurgu konusunu igeren eserleri “Hemen hemen hi¢”
okunmadiklarini beginci siiflarin %18.4’1, altinc siniflarin %13.1°1, yedinci siiflarin %15.5’1 ve sekizinci siniflarin
%21.9’u ifade etmislerdir. Bu yanit besinci, altinci ve yedinci siniflarin en az verdikleri yanittir. Sonuglar “Sik sik” okuma
tercihi tizerinden degerlendirildiginde sif seviyesi ilerledik¢e konuya duyulan ilginin de azaldigi seklinde
yorumlanabilir.

Tablo 13
Ogrencilerin Aile ve Ev Hayati Konularini Okuma Sikliklar:

Aile ve Ev Hayat1 Konular1

Hemen

Sik Sik Bazen Nadiren Hemen Hi¢ Toplam
Cinsiyet Kiz n 130 164 127 98 519
% 25.0 31.6 24.5 18.9 100.0
Erkek n 57 74 80 101 312
% 18.3 23.7 25.6 324 100.0
Toplam n 187 238 207 199 831
% 225 28.6 24.9 239 100.0
Siif 5 n 59 63 50 36 208
% 28.4 30.3 24.0 17.3 100.0
6 n 63 81 62 55 261
% 24.1 31.0 23.8 21.1 100.0
7 n 41 53 53 54 201
% 20.4 26.4 26.4 26.9 100.0
8 n 24 41 42 54 161
% 14.9 25.5 26.1 33.5 100.0
Toplam n 187 238 207 199 831
% 22.5 28.6 24.9 23.9 100.0

Tablo 13 incelendiginde aile ev hayati konulu okuma tercihleri dagilim oranlarinin birbirine yakin oldugu
anlagilmaktadir. Aile ve ev hayat1 konulu eserleri “Bazen” okuduklarini belirten 6grencilerin oran1 %28.6 ile tercih edilen
en yiiksek orandir. Aile ve ev hayat1 konulu eserleri “Sik s1k” okuyan 6grencilerin orani %22.5 ile tercih edilen en diisiik
degerdir. Aile ve ev hayat1 konusunu igeren eserlerin “Nadiren” (%24.9) ve “Hemen hemen hi¢” okumam (%23.9)
oranlarinin birbirine yakin oldugu goriilmektedir. Oranlarin birbirine yakin olmas: aile ve ev hayati1 konusunu tercih
etmenin ortaokul 6grencileri arasinda dengeli bir dagilim gosterdigi seklinde yorumlanabilir. Elde edilen sonuglar kiz
ogrencilerin bu igerigi tercih oranlarimin erkek 6grencilere oranla kismen daha yiiksek oldugunu gostermektedir. Aile ve
ev hayat1 konulu eserleri kiz 6grenciler %31.6 ile “Bazen’, %25 “Sik sik” okuduklarini belirtmektedir. Her iki deger de
erkek 6grencilerin tercih oranlarindan daha yiiksektir. Ayrica erkek 6grenciler %32.4 bu cerigi “Hemen hemen hi¢”
okumadigini belirtirken oran kiz 6grencilerde %18.9'dur. Bu durum kiz 6grencilerin erkek 6grencilere kiyasla bu konuyu
okumay1 daha ¢ok tercih ettigi seklinde yorumlanabilir.

Aile ve ev hayati konulu eserlerin okunma sikligi sinif diizeyine gore degerlendirildiginde okunma sikliginin
gittikce azaldigini sdylemek mimkiindiir. Aile ve ev hayat: konulu eserlerin sinif diizeylerine gore “Sik sik” okunma
oranlari besinci siniflarda %28.4°1, altinci siniflarda %24.1, yedinci siniflarda %20.4 ve sekizinci siniflarda %149dur. Bu
icerigin “Hemen hemen hi¢” okunmamas: sinif seviyelerine gore degerlendirildiginde besinci siniflarin %17.3, altinci
siiflarin %21.1, yedinci siniflarin %26.9 ve sekizinci siniflarin %33.5 oranlariyla kargilasilmaktadir. Sonuglar igerige
duyulan ilginin sinif diizeyi arttik¢a azaldig: seklinde yorumlanabilir.
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Tablo 14

Ogrencilerin Gezi Konusunu Okuma Sikliklar:

Gezi Konulart

Hemen

Sik Stk Bazen Nadiren Hemen Hic Toplam
Kiz n 173 137 113 89 512
Cinsiyet % 33.8 26.8 22.1 17.4 100.0
Erkek n 93 83 63 68 307
% 30.3 27.0 20.5 22.1 100.0
Toplam n 266 220 176 157 819
% 32.5 26.9 21.5 19.2 100.0
5 n 82 69 36 18 205
Sinif % 40.0 33.7 17.6 8.8 100.0
6 n 100 73 56 34 263
% 38.0 27.8 21.3 12.9 100.0
7 n 53 39 49 56 197
% 26.9 19.8 24.9 28.4 100.0
8 n 31 39 35 49 154
% 20.1 253 22.7 31.8 100.0
Toplam n 266 220 176 157 819
% 32.5 26.9 21.5 19.2 100.0

Mekéan ve mekéina dair anlatilanlar edebiyat estetiginin bir diger unsurudur. Tablo 14 incelendiginde ortaokul
ogrencilerinin gezi konulu eserleri okuma oranlarinin “Hemen hemen hi¢” seceneginden “Sik sik” segenegine dogru
arttig1 anlagilmaktadir. Bu durum aragtirma &rneklemindeki yas grubunun gezi igerigine kars1 olumlu yonde bir ilgi
gosterdikleri seklinde yorumlanabilir. Gezi konulu eserleri 6grencilerin %32.51 sik sik, %26.9’u bazen, %21.5’i “Nadiren”
okuduklarini belirtmislerdir. Bu igerigi “Hemen hemen hi¢” okumadiklarin: belirten 6grencilerin orani %19.2 ile tercih
edilen en diisitk orandir. I¢inde yasadiklar1 diinyaya olan ilgi ve meraklar1 yasla artan ¢ocuklarin bu ilgilerini dogal
karsilamak gerekir. Analizler gezi konulu eserlerin okunma oraninin kiz 6grencilerce %33.8; erkek 6grencilerce %30.3
“Sik s1k” okundugunu géstermistir. Gezi konulu eserleri erkek 6grencilerin %27si, kiz 6grencilerin %26.8’i “Bazen”
okuduklarini belirtmiglerdir. Bu oranlara bakildiginda erkek 6grencilerle kiz 6grencilerin gezi konulu eserleri “bazen”
okuma oranlarinin birbirine yakin oldugunu sdylemek mimkiindiir. Gezi konulu eserleri kiz 6grencilerin %22.1°i
“Nadiren” okuduklarini, erkek ogrencilerin ise ayni oranla (%22.1) “Hemen hemen” hi¢ okumadiklarini dile
getirmiglerdir. Oranlar kismen kiz 6grencilerin erkek 6grencilerden daha fazla bu konuyu ilgi duyduklar1 seklinde
degerlendirilebilir.

Sonuglar gezi konulu eserlerin “Sik sik” okunma sikliginin en yiiksek besinci siniflarda (%40), en az ise sekizinci
siniflarda (%20.1) olduguna isaret etmektedir. Geriye kalan sinmif diizeylerinde “Sik sik” segenegini tercih etme orani
altinc1 smiflarda %38, yedinci siniflarda %26.9dur. Bu segenegin tercih oran: sinif ilerledik¢e azalmaktadir. Gezi konulu
yapitlarin “Bazen” okunma oranlari sinif seviyesine gore degerlendirildiginde besinci siniflarin %33.7’si, altinci siniflarin
%27.8’1, yedinci siniflarin %19.8’1 ve sekizinci siniflarin %253’ bu segenegi isaretlemistir.

Tablo 15te goriildiigii gibi ortaokul 6grencilerinin macera konulu eserleri okuma oranlari igerik tercihi agisindan
en belirgin farklardan birini ortaya ¢ikarmistir. Bu konu 6grenciler tarafindan en ¢ok tercih edilen konulardan biridir. Bu
konuyu “Sik sik okuyan” 6grencilerin orami %79.3, “Hemen hemen hi¢” okumayan &grencilerin orani %4’tiir. Bu
secenege en yakin segenek %4.1 oranla “Nadiren” secenegidir. Macera konulu eserleri “Bazen” okudugunu belirten
Ogrencilerin orani %12.5’tir. Macera konulu eserleri hem kiz hem erkek 6grenciler tarafindan yiiksek oranda tercih
edilmigtir. Iki cinsiyette de bu konunun en yiiksek tercih edilme oraninin “Sik sik” oldugu belirlenmistir. Macera konulu
eserleri “Sik sik” okudugunu belirten kiz 6grencilerin oranmnin %81.9, erkek 6grencilerin %75.1 oldugu gorilmektedir.
Icerigin genel anlamda yiiksek tercih edilme siklig1 diisiiniildiigiinde macera konulu eserleri kiz égrencilerin erkek
ogrencilerden kismen daha fazla okumaktan hoglandiklar1 sonucuna varilmistir.
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Tablo 15

Ogrencilerin Macera Konularini Okuma Sikliklar:

Macera Konulari

Hemen

Sik Stk Bazen Nadiren Hemen Hic Toplam
Kiz n 421 61 21 11 514
Cinsiyet
% 81.9 11.9 4.1 2.1 100.0
Erkek n 232 42 13 22 309
% 75.1 13.6 4.2 7.1 100.0
Toplam n 653 103 34 33 823
% 79.3 12.5 4.1 4.0 100.0
5 n 170 23 8 7 208
Sinif % 81.7 11.1 3.8 34 100.0
6 n 212 26 12 9 259
% 81.9 10.0 4.6 3.5 100.0
7 n 148 33 9 7 197
% 75.1 16.8 4.6 3.6 100.0
8 n 123 21 5 10 159
% 77.4 13.2 3.1 6.3 100.0
Toplam n 653 103 34 33 823
% 79.3 12.5 4.1 4.0 100.0

Analizler sonucunda biitiin sinif diizeylerinde macera konulu eserlerin “Sik s1k” okunma degerinin oldukga ytiksek
oldugu ancak besinci (%81.7) ve altinci (%81.9) siniflara oranla yedinci (%75.1) ve sekizinci siniflarda (%77.4) sik
okunma oranmnin kismen diigits gosterdigi anlagilmistir. Macera konulu eserlerin en az okunma siklig1 siif diizeyine
gore degiskenlik gosterse de iki segenek arasinda yogunlastig: tespit edilmistir. Bu iki secenegin “Nadiren” ve “Hemen
hemen hi¢” oldugu belirlenmistir. Nadiren secenegini en ¢ok altinci (%4.6) ve yedinci sinif 6grencilerinin (%4.6); en az
ise sekizinci sinif 6grencilerinin (%3.1) isaretledigi goriilmektedir. Besinci siniflar ise %3.8’lik bir oranla macera konulu
yapitlar: nadiren okuduklarmi belirtmislerdir. Macera konulu eserleri “Hemen hemen hi¢” okumadiklarini en ¢ok
sekizinci siniflarin (%6.3) en az ise besinci siniflarin (%3.4) sectigi goriilmektedir. Sonuglar hem cinsiyet hem de sinif
diizeyi agisindan hareket ve merak duygularini barindiran macera igeriginin ortaokul 6grencilerince yiiksek oranda

tercih edildigi seklinde yorumlanabilir.

Tablo 16
Ogrencilerin Saglik Konularint Okuma Sikliklar:

Saglik Konular:

Sik Stk Bazen Nadiren H?rrel:rllelr-lliq Toplam

Cinsiyet Kiz n 50 112 147 193 502
% 10.0 22.3 29.3 38.4 100.0

Erkek n 39 75 84 107 305
% 12.8 24.6 27.5 35.1 100.0

Toplam n 89 187 231 300 807
% 11.0 23.2 28.6 37.2 100.0
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Tablo 16'nin devama...

Saglik Konular:

Sik Sik Bazen Nadiren Helz_lrrilel;lellliiq Toplam

Siif 5 n 29 56 58 58 201
% 14.4 27.9 28.9 28.9 100.0

6 n 27 61 80 87 255
% 10.6 239 31.4 34.1 100.0

7 n 22 43 47 85 197
% 11.2 21.8 239 43.1 100.0

8 n 11 27 46 70 154
% 7.1 17.5 29.9 45.5 100.0

Toplam n 89 187 231 300 807
% 11.0 23.2 28.9 37.2 100.0

Sonuglar ortaokul Ogrencilerinin okuma tercihlerinde saghk konusunun g¢ok tercih edilmedigi seklinde
yorumlanabilir. Bu durumun en biiyiik kanit1 6grencilerin saglik igerikli konular1 “Sik sik” okuma oranlarinin %11 ve
“Hemen hemen hi¢” okunmama oranlarinin %37.2 olmasidir. Igerik olarak saglik konusunu merkeze alan eserlerin
tercih orani “Hemen hemen hi¢” okumuyorum segeneginden “Sik sik” okuyorum segenegine dogru bir azalig
gostermektedir. Saglik konulu eserleri 6grencilerin %28.6’s1 “Nadiren”, %23.2’si “Bazen” okuduklarini ifade etmislerdir.
Sonuglar kiz ve erkek 6grenciler agisindan da genel sonuglara benzer degerlere sahiptir. Bu igerigi “Hemen hemen hi¢”
okumadigini belirten kiz 6grencilerin orani %38.4, erkek 6grencilerin orani ise %35.1dir. Saglik konulu eserleri erkek
ogrencilerin %24.6’s1, kiz 6grencilerin %22.3’ti “Bazen” ve kiz 6grencilerin %29.3’1i, erkek ogrencilerin ise %27.5’i
“Nadiren” okumaktadir. Saghk konularmi “Sik sik” okudugunu belirten erkek o6grencilerin orani %12.8 ve kiz
ogrencilerin orani %10’1a diisiik tercih oranlarina sahiptir

Sonuglar smif diizeyine gore saglik konusunun okunma sikliginin “Nadiren” ve “Hemen hemen hig”
seceneklerinde yogunlagtigini gostermektedir. En fazla tercih edilen secenek %45.5’le sekizinci smiflara ait “Hemen
hemen hig” tercihidir. Bu segenek diger smnif diizeylerinde yedinci siniflarda %43.1, altinci siniflarda %34.1 ve besinci
siniflarda %28.9 oraninda segilmistir. “Hemen hemen hi¢” seceneginin tercih edilme oranin sinif diizeyinin ilerlemesiyle
artmaktadir. Saglik konulu eserlerin “Nadiren” okunma siklig1 besinci siniflarda %28.9, altinci siniflarda %31.4, yedinci
siniflarda %23.9, sekizinci siniflarda %29.9dur. Besinci smif oOgrencilerinin “Nadiren” ve “Hemen hemen hi¢”
seceneklerini tercih etme oraninin ayni oldugu (%28.9) belirlenmigstir. Genel olarak oranlar degerlendirildiginde biitiin
sinif diizeylerinin en az tercih ettikleri secenegin “Sik sik” oldugu gorilmektedir. “Sik sik” secenegini en ¢ok tercih eden
sinif diizeyinin %14.4’le besinci siniflar, en az ise %7.1’le sekizinci siniflardur.

Tablo 17

Ogrencilerin Dini Konulari Okuma Sikliklar:

Dini Konular

Sik Sik Bazen Nadiren Hggle?lelr:lig Toplam
Cinsiyet Kiz n 20 48 97 340 505
% 4.0 9.5 19.2 67.3 100.0
Erkek n 32 40 50 179 301
% 10.6 13.3 16.6 59.5 100.0
Toplam n 52 88 147 519 806
% 6.5 10.9 18.2 64.4 100.0
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Tablo 17nin devama...

Dini Konular

Sik Sik Bazen Nadiren ngi:le;lﬁ; Toplam

Sinif 5 n 20 29 49 104 202
% 9.9 14.4 24.3 51.5 100.0

6 n 9 31 51 165 256
% 3.5 12.1 19.9 64.5 100.0

7 n 14 17 27 136 194
% 7.2 8.8 13.9 70.1 100.0

8 n 9 11 20 114 154
% 5.8 71 13.0 74.0 100.0

Toplam n 52 88 147 519 806
% 6.5 10.9 18.2 64.4 100.0

Ortaokul 6grencilerinin icerik tercihinde en az tercih edilen bashklardan biri dini konulu eserlerdir. Aragtirma
ornekleminde bulunan 6grencilerin %64.4’t bu igerikteki eserleri “Hemen hemen hi¢” okumadiklarini belirtmektedir.
Bu oranin segenekler igindeki en yiiksek orandir. Dini konularin “Sik sik” okunma orani sadece %6.5’tir. Dini konulu
eserlerin %18.2’yle “Nadiren”, %10.9’la “Bazen” okundugu anlagilmaktadir. Bu oranlar 6grencilerin {icte ikisinin bu
icerigi hi¢ tercih etmediginin ispati niteliindedir. Veriler cinsiyet degiskeni agisindan incelendiginde dini konulu
eserlerin hem kiz hem de erkek 6grencilerin tercih etme oranlar1 “Hemen hemen hi¢” okumuyorum segeneginden “Sik
sik”> okuyorum secenegine dogru azalmaktadir. Ogrencilerin dini konulu eserleri genellikle “Hemen hemen hi¢”
okumadiklarini ya da “Nadiren” okuduklarini ifade etmislerdir. Sinirli da olsa bu konular1 okumayi tercih etmede erkek
ogrencilerin oranlar1 kiz 6grencilerden kismen daha yiiksektir. Dini konulari “Bazen” okudugunu belirten erkek
ogrencilerin oran1 %13.3, kiz 6grencilerin orani %9.5tir. Bu igerigi “Sik sik” okuduklarini ifade eden &grencilerin
oranlar1 g6z 6niinde bulunduruldugunda erkek o6grencilerin (%10.6) kiz 6grencilerden (%4) daha fazla olduklar:
belirlenmistir.

Elde edilen bulgular ortaokul 6grencilerinin dini konulari tercih etme oranlarinin sinif diizeyine gore farklilagtigin
gostermektedir. Ancak en yiiksek tercih orani genel sonuglara uygun olarak olumsuz bir nitelik géstermektedir. Biitiin
sinif diizeylerinin en ¢ok tercih ettikleri secenek “Hemen hemen hi¢”tir. Bu segenegi en ¢ok sekizinci siniflarin (%74) en
az ise besinci siniflarin (%51.5) tercih ettigini soylemek miimkiindiir. Diger sinf diizeyleri olan altinci siniflarin %64.5%,
yedinci siniflarin %70.1°i dini konular1 “Hemen hemen hi¢” okumadiklarini ifade etmislerdir. Bu oranlardan yola ¢ikarak
sinif diizeyi ilerledik¢e bu igerigin tercih edilme seviyesinin daha da azaldigini gormek miimkiindiir. Benzer sonug
“Bazen” ve “Nadiren” segeneklerinde de tespit edilmistir. Besinci siniflarin %14.4’t bazen, %24.3’ii nadiren; altinci sinif
ogrencilerinin %12.1'i “Bazen” %19.9'u “Nadiren”; yedinci siif 6grencilerinin %8.8’i “Bazen”, %13.9u “Nadiren”;
sekizinci sinif 6grencilerinin %7.1'1 “Bazen’, %13’ti “Nadiren” segenegini tercih etmislerdir. Dini konularin en az okunma
sikligimin tiim smif diizeylerinde “Sik s1k” oldugu goriillmiistiir. “Sik s1k” segenegini besinci sinif 6grencilerinin %9.9'u,
altinct siif Ogrencilerinin  %3.5%1, yedinci smif oOgrencilerinin %7.2’si ve sekizinci sinif Ogrencilerinin %5.8’i
isaretlemistir.

Tablo 18 incelendiginde ortaokul 6grencilerinin okumay: tercih ettikleri igerik basliklar1 i¢inde kendilerini
eglendiren konularin da 6nemli bir yet tuttugunu sdylemek miimkiin olacaktir. “Eglence” konusunu igeren eserleri
6grencilerin okuma oraninin “Sik sik” okuyorum seceneginden “Hemen hemen hi¢” okumuyorum segenegine dogru
azaldig1 goriilmektedir. Eglence konusunu igeren eserleri “Sik sik” okuduklarini ifade eden 6grencilerin orani %73.3 ile
tercih edilen en yiiksek orandir. Bu orani %18.1’le “Bazen” ve %5.5’le “Nadiren” segenekleri izlemektedir. Ogrenciler
%3.1 oranla “Hemen hemen hi¢” eglence konusunu igeren eserleri okumadiklarini belirtmislerdir. Sonuglar cinsiyet
degiskeni agisindan da benzer bir dagilima sahiptir. Kiz &grencilerin %75 oraninda, erkek 6grencilerin ise %70.6
oraninda “Sik s1k” okuduklar1 séylenebilmektedir. Oranin kiz 6grenciler lehine kismen daha yiiksek oldugu sdylenebilir.
Benzer durum sinif diizeyi farkliliginda tespit edilmistir. Tim sinif diizeylerinde en ¢ok tercih edilen segenek “Sik sik’tir.
Bu segenegi en ¢ok besinci smif 6grencileri (%76.4) tercih etmistir. Bu smnif seviyesini oransal olarak %75.1’le yedinci
siniflar, %74.1’1e altinct siniflar, %65.8’le sekizinci siniflar izlemektedir. Eglence konulu eserlerin en az okunma siklig
biitiin siniflarda “Hemen hemen hi¢” secenegindedir.
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Tablo 18

Ogrencilerin Eglence Konularini Okuma Sikliklar:

Eglence Konulari

Sik Stk Bazen Nadiren Hemen Toplam
Hemen Hig
Kiz n 380 86 29 12 507
Cinsiyet % 75.0 17.0 5.7 2.4 100.0
Erkek n 216 61 16 13 306
% 70.6 19.9 52 4.2 100.0
Toplam n 596 147 45 25 813
% 73.3 18.1 5.5 3.1 100.0
5 n 155 36 7 5 203
Siif % 76.4 17.7 3.4 2.5 100.0
6 n 189 46 16 4 255
% 74.1 18.0 6.3 1.6 100.0
7 n 148 33 10 6 197
% 75.1 16.8 5.1 3.0 100.0
8 n 104 32 12 10 158
% 65.8 20.3 7.6 6.3 100.0
Toplam n 596 147 45 25 813
% 73.3 18.1 5.5 3.1 100.0

Ogrencilerin kismen okumaktan hoslandiklarinin séylenebilecegi bir bagka icerik basligi spor konulu eserlerdir.
Tablo 19 incelendiginde &grencilerin beste ikisinin (%42.6) bu igerikteki eserleri “Sik sik” okuduklarini belirttikleri
anlagilmaktadir. Sonuglar “Sik s1k” okurum segeneginden “Hemen hemen hi¢” okumam segenegine dogru bir azalma
gostermektedir. Spor konulu eserlerin 6grenciler tarafindan “Bazen” tercih edilme oranlarinin %23.3 ve “Nadiren” tercih
edilme oranlarinin ise %20.3 oldugu tespit edilmistir. Ogrencilerin %13,7’si spor konulu eserleri “Hemen hemen hi¢”
okumadiklarini ifade etmislerdir. Sonuglar cinsiyet degiskeni agisindan erkek 6grenciler lehine bir farklilik sunmaktadur.
Spor konulu eserler cinsiyet degiskenine gore kiz ve erkek 6grencilerde en yiiksek oranlara “Sik sik” seceneginde sahiptir.
Ancak erkek 6grencilerin (%61) spor konulu eserleri sik stk okuma oranlar1 kiz 6grencilerin (%31.7) hemen hemen iki
kat1 kadardir. Spor konulu eserleri kiz 6grencilerin %27%i, erkek oOgrencilerin ise %17’si “Bazen” okuduklarini
belirtmislerdir. Spor konularmi “Nadiren” okudugunu belirten kiz 6grencilerin oraninin %23.5; erkek 6grencilerin

oraninin ise %15.1 oldugu goriilmektedir. Her iki cinsiyette de en az tercih edilen segenek “Hemen hemen hi¢™tir.

Tablo 19

Ogrencilerin Spor Konularini Okuma Sikliklar:

Spor Konular1

Hemen

Sik Sik Bazen Nadiren Hemen Hig Toplam
Cinsiyet Kiz n 162 138 120 91 511
% 31.7 27.0 23.5 17.8 100.0
Erkek n 186 52 46 21 305
% 61.0 17.0 15.1 6.9 100.0
Toplam n 348 190 166 112 816
% 42.6 23.3 20.3 13.7 100.0
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Tablo 19'un devamua...

Spor Konular1

Sik Stk Bazen Nadiren ngel:le;i; Toplam

Sinif 5 n 89 59 35 21 204
% 43.6 28.9 17.2 10.3 100.0

6 n 117 64 45 30 256
% 45.7 25.0 17.6 11.7 100.0

7 n 82 41 44 31 198
% 414 20.7 222 15.7 100.0

8 n 60 26 42 30 158
% 38.0 16.5 26.6 19.0 100.0

Toplam n 348 190 166 112 816
% 42.6 233 20.3 13.7 100.0

Bulgular genel sonuglara uygun olarak spor konulu eserlerin sinif diizeyi degiskenine gore biitiin sinif diizeylerinde
en fazla okunma sikliginin “Sik s1k” seceneginde oldugunu yansitmaktadir. Spor konulu eserlerin en ¢ok “Sik sik”
okundugu sinif diizeyinin %45.7’yle altinci siniflar, en az ise %38le sekizinci siniflar oldugu tespit edilmistir. Diger sinif
diizeylerinin spor konulu eserleri sik sik okuma oranlar1 besinci siiflarda %43.6, yedinci siniflarda %41.4’tiir. Spor
icerikli eserleri besinci siniflarin %10.3’1, altinct smiflarin %11.7’si, yedinci siniflarin %15.7’si ve sekizinci siniflarin
%19’u “Hemen hemen hi¢” okumadiklarini belirtmislerdir. Bu yanitin verilme orani sinif diizeyinin ilerlemesiyle
artmigtir. “Bazen” ve “Nadiren” segeneklerinde ise oranlar “Bazen” seceneginde siif diizeyi arttik¢a azalmakta,
“Nadiren” seceneginde artmaktadur.

Tablo 20de goriildiigii {izere arkadaslhik konulu metinlerin tercih edilme oranlarinda da belirli bir diizeye sahip
oldugunu séylemek miimkiindiir. Ogrencilerin hemen hemen yartya yakini (%49.3) arkadaglik konulu eserleri “Sik sik”
okuduklarini belirtmislerdir. Ogrencilerin %25.7si “Bazen”, %14.7’si ise “Nadiren” arkadaglik konulu eserleri
okuduklarin: ifade etmislerdir. Arkadaslik konulu eserleri 6grencilerin %10.2’si “Hemen hemen hi¢” okumadiklarini
sOylemislerdir. Sonuglar 6grencilerin arkadaglik konularini iceren eserler okunma oraninin “Hemen hemen hi¢”
secenegine dogru azaldigi seklinde yorumlanabilir. Cinsiyet degiskeni agisindan bu igerigin 6zellikle “Sik s1k” okunma
oraninda belirgin bir farklilik goriilmektedir. Bu icerige sahip eserleri “Sik sik” okudugunu belirten kiz 6grencilerin
(%55), erkek 6grencilerden (%39.99 daha ok olduklar: anlagilmaktadir. Erkek 6grencilerin %27si, kiz 6grencilerin %251
arkadaglik konulu eserleri “Bazen”; erkek 6grencilerin %181, kiz 6grencilerin %12.8’1 “Nadiren” okumaktadir. Her iki
cinsiyetinde en az tercih ettigi segenek “Hemen hemen hi¢’tir.

Tablo 20
Ogrencilerin Arkadaghk Konularint Okuma Sikliklar:

Arkadaslik Konular1

Sik Sik Bazen Nadiren HePrIrel:rlleIr-lIic; Toplam

Cinsiyet Kiz n 288 131 67 38 524
% 55.0 25.0 12.8 7.3 100.0

Erkek n 124 84 56 47 311

% 39.9 27.0 18.0 15.1 100.0

Toplam n 412 215 123 85 835

% 49.3 25.7 14.7 10.2 100.0
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Tablo 20’nin devamia...

Arkadaslik Konular1

Sik Sik Bazen Nadiren Hé_lni:le?ﬁq Toplam

Siuf 5 n 119 54 24 14 211
% 56.4 25.6 11.4 6.6 100.0

6 n 133 66 41 23 263
% 50.6 25.1 15.6 8.7 100.0

7 n 96 49 31 24 200
% 48.0 24.5 15.5 12.0 100.0

8 n 64 46 27 24 161
% 39.8 28.6 16.8 14.9 100.0

Toplam n 412 215 123 85 835
% 49.3 25.7 14.7 10.2 100.0

Tablo 20’ye gore arkadaslik konusunu igeren eserlerin okunma siklig1 sinif diizeyine gore degerlendirildiginde tiim
sinif diizeylerinde en fazla isaretlenen secenegin “Sik s1k” oldugu goriilmektedir. Bu secenek en ¢ok besinci siniflar
(%56.4), en az ise sekizinci siniflar (%39.8) tarafindan secilmistir. “Sik sik” segenegi altinci siiflarda %50.6, yedinci
siniflarda %48 oraninda isaretlemistir. Arkadaslik konusunu igeren metinlerin “Bazen” okunma oranlar: sinif diizeyine
gore besinci sinif 6grencileri arasinda %25.6, altincr sinif 6grencileri arasinda %25.1, yedinci sinif 6grencileri arasinda
%24.5 ve sekizinci smif 6grencileri arasinda %28.6dir. Arkadaslik konulu eserlerin en az okunma siklig1 biitiin sinif
diizeylerinde ayni segenektedir. Bu konunun en az okunma sikliginin “Hemen hemen hi¢” oldugunu gérmek
miimkindiir. Okunma tercihi olarak genel olarak arkadaglik konusunun 6grenciler arasinda tercih edilen bir baslik
oldugunu ancak sinif diizeyi ilerledik¢e bu oranin diistiigiinii séylemek miimkiindiir.

Sonug ve Tartisma

Ortaokul 6grencilerinin okuma aligkanliklari ile ilgi duyduklar: metin igeriklerini belirlemeyi amaglayan bu aragtirmada
oncelikle 6grencilerin okuma aligkanlhiklarina iliskin tespitlerde bulunulmustur. Elde edilen sonugclar 6grencilerin bos
zamanlarinda en ¢ok %18.5 oranla oyun oynamaktan ve en azsa sinemaya gitmekten (%1.9) hoslandiklarini
gostermektedir. Ogrencilerin sadece %10.3’li bos vakitlerinde kitap okuma tercihlerini éne ¢ikarmugtir. Literatiirde daha
once yapilan aragtirmalarda da televizyon izleme (Actyan, 2008; Yilmaz, 1990), bilgisayar/internet kullanimi (Deniz,
2015; Kara, 2019; Ozkaya ve Cetin, 2014; Sevmez, 2009), sosyal medya kullanimi (Acheaw ve Larson, 2014; Ali vd., 2023)
gibi etkinliklerin 6ne ¢iktig1 arastirmalar gormek mimkiindiir. Elbette kitap okumay1 6nceleyen (Bekar, 2005; Génen
vd., 2004; Glingor, 2009; Keles, 2006; Sahin, 2012) arastirma sonuglar1 da bulunmaktadir. Okuma aligkanliginin bireysel
ve cevre faktorlerinden yogun olarak etkilendigi disiniildiigiinde yas gruplarina ve bulunulan sosyal ¢evreye gore
d6énem dénem kitap okumaktan uzaklasildigini séylemek miimkiindiir.

Ogrencilerin bos zamanlarinda kitap okumaya ayirdiklar: siire istenen seviyede olmasa da kitap okumay1 sevme
sorusuna verdikleri yanitlarin sonuglari yogunlugun “Biraz severim.” seceneginde oldugunu, bunu “Cok severim.”
cevabinin takip ettigi sonucuna varilmistir. Yani her iki segenek birlikte birlikte degerlendirildiginde 6grencilerin
tamamina yakini kitap okumay: bir ol¢iide sevdiklerini belirtmislerdir. Benzer arastirmalarda 6grencilerin kitap
okumayi sevdiklerini belirten (Aciyan, 2008; Can vd., 2010; Devrimci Kiinyeli, 1993; Gonen vd., 2004; Maribbay, 2022;
Yalman vd., 2013) sonuglarla kargilagiimaktadir. Benzer ve farkli yas gruplarinda yapilan bu arastirmalarda da okumaya
yonelik genel bir sevgisizlikle karsilasilmamasi egitim amaglarina kismen ulasildigi ama bunun aligkanlik diizeyine
doniistirilmekte zorlanildig: seklinde yorumlanabilir.

Okuma aligkanliginin bir gostergesi olarak &grencilere bir yilda ortalama olarak okuduklar1 kitap sayisi
sorulmustur. Sonuglar bir yilda ortalama olarak okunan kitap sayisinin en g¢ok “21-50 araliginda” oldugunu
gostermektedir. En az tercih edilen segenek “Kitap okumam?dir. Farkli tarihlerde yapilan arastirmalarda daha distik
ortalamalarla kargilasildig: gibi (Actyan, 2008; Akbulut Glines, 2013; Akca, 2008; Arici, 2005; Atteyeh, 2022; Bekar, 2005;
Gonen vd., 2004; Taskesenlioglu, 2013; Yalinkilig ve Ulper, 2011) benzer sonuglara da (Balci vd., 2012) rastlamak
mimkiindiir. Bu arastirmanin 6rneklem grubundaki 6grencilerin ¢ok okuyan birey siniflamasina yakin oldugu
soylenebilir (A.L.A., 1978den akt. Yilmaz, 2000). Bir yilda okunan kitap sayis1 aliskanliginin niceliginin belirlenmesi
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acisindan elbette 6nemlidir. Ancak niceligin okunan eserin sayfa sayisi, egitim ve is sebebiyle yapilan okumalar gibi
faktorlerden de etkilenebilecegi diistiniildigiinde sonuglarin niteliksel verilerle de desteklenmesi 6nem arz eder.

Okumaya karst olugan ilginin bir yoniinii de okunan materyale kars1 gelistirilen ilgi olusturur. Bu anlamda ilgi
okumaya olan meraki arttiracak, kitaba yonelme beraberinde aliskanligin gelisimine de zemin hazirlayacaktir.
Ogrencilere yoneltilen bir kitab1 segmelerinde etkili olan faktérler sorusuna dncelikle “Kitabin tiirii” cevabinin verildigi,
en az etkili olan unsur olarak da “Kitabin satis oraninin yiiksek olmasi” segeneginin isaretlendigi tespit edilmistir. Benzer
aragtirmalarda 6zellikle “kitap konu’sunun 6ne ¢ikmis olmasi (Cigek Cetinkaya, 2004; Geggel ve Burgul, 2009; Konan ve
Oguz, 2013; Tavsanh ve Kaldirim, 2017) aslinda biraz sagirticidir. Clinkii konu ancak bir eser okunduktan sonra ilgi
gekici ya da sikic1 olarak yorumlanacak bir durumdur. Bu tercihin secimde daha ¢ok tavsiye, kitap hakkinda konusma,
reklam gibi unsurlarla yonlendirmenin etkisi oldugunu distindiirmektedir. Bu durum aragtirma Orneklemindeki
ogrencilerin “tiir” kavramani “icerik’le birlikte degerlendirmis olabilecegini diistindiirmektedir.

Kitap se¢iminde etkili olan unsurlara verilen “tiir” cevabimin ayrintist 6grencilere yoneltilen okumaktan
hoglandiklar: kitap tiirleri sorusuyla anlam kazanmistir. Elde edilen sonuglar 6grencilerin en ¢ok hoslandiklar: tiirtin
“roman-hikéye’, en az hoslandiklar tiiriin ise “sosyal bilimlerle ilgili arastirma kitaplar” olduguna isaret etmektedir.
Roman-hikaye tiirtiniin en ¢ok okunan kitap tiirii olduguna dair benzer arastirma sonuglar1 bulunmaktadir (Aciyan,
2008; Akca, 2008; Battalbag, 2013; Balci, 2009b; Bostanci, 2019; Deniz, 2015; Geggel ve Burgul, 2009; Goénen vd., 2004;
Giing6r, 2009; Hanedar, 2011; Iscan vd., 2013; Kara, 2019; Keles, 2006; Ozkaya ve Cetin, 2014; Oztiirk ve Can, 2013;
Siinbil vd., 2010a; Sahin, 2012; Sahiner, 2005; Taskesenlioglu, 2013; Tavsanh ve Kaldirim, 2017; Temizyiirek vd., 2013;
Yalinkilig ve Ulper, 2011; Yildiz vd., 2015; Yilmaz, 1990). En ¢ok tercih edilen tiiriin daha kii¢iik yas gruplarinda ¢izgi
romana (Bayram, 1990) da doniisebilmektedir. Sonuglar ortaokul 6grencilerinin ¢ocukluktan ergenlige ge¢is doneminde
masals1 metin atmosferinden daha gercekei icerige gegis siirecinde (Bamberger, 1990; Carlsen, 1967den akt. Colbert,
1974; Goksen, 1985; Yavuzer, 1998) yine bir Oykiileyici metin yapisi 6rnegini olusturan roman-hikéyeye yonelmis
olmasini diistindiirmektedir.

Ortaokul 6grencilerinin hoglandiklar1 metin igerigi sorusunda ozellikle birkag¢ bashgin 6ne ¢iktigi sonucuna
ulagilmistir. Ortaokul 6grencileri “Sik sik” okuduklar: icerik se¢imlerinde macera (%79.3), eglence (%73.3), mizah
(%50.7), arkadashik (%49.3), spor (%42.6), bilim kurgu (%35) ve gezi (%32.5) bagliklarini 6ne ¢ikarmislardir.
Ogrencilerin heyecan unsurunu barindiran ve macera isteklerini kargilayan eserlere olan ilgisini benzer arastirma
sonuglarinda da gérmek miimkiindiir. Balci (2009b), Battalbas (2013), Deniz (2015), Giingdr (2009), Iscan vd. (2013),
Keles (2006) ve Temizyiirek vd. (2013) tarafindan yiiriitillen aragtirmalarda macera konulu eserlerin daha ¢ok tercih
edildigini gérmek miimkiindiir. Farkli yas gruplar: {izerinde yiiriitiilen arastirmalarda ise kisisel gelisim (Geggel ve
Burgul, 2009), gercek hayat hikayeleri (Tavsanl ve Kaldirim, 2017) gibi iceriklerin de 6ne ¢iktig1 anlagilmaktadir. Metin
iceriginde “Bazen” tercihinde ise kahramanlik ve tarih (%33.9), duygusal (%29.2), hayvanlar 4lemi (%28.7), aile ve ev
hayat1 (%28.6) siralamasi goriilmektedir. Bu arastirmalardan elde edilen sonuglarin yapilan bazi arastirma sonuglariyla
farklilik gostermesinin sebebi arastirmaya katilan katilimcilarin ilgilerinin farkli olmasindan dolay:
kaynaklanabilmektedir. Okuma ilgisinin ve ilgiye bagh olarak gelisecek okuma aligkanliginin bireysel ve ¢evre faktorleri
dikkate alinarak egitim siirecinin konusu haline getirilmesi egitim hedeflerine ulasmay1 kolaylastiracaktir. Ayrica ilginin
bireysel yonii iyi tespit edilirse okuma aligkanlig1 i¢in yapilacak faaliyetler ve eser segimleri daha kolay gerceklestirilebilir.
Okuma aligkanligi aragtirmalar1 dogasi geregi nicel ozelliklere yogunlagsmaktadir. Daha ozellestirilmis ve daraltilmig
bagliklarla yapilacak caligmalarin nitel Ozelliklere de yogunlagsmasinin aragtirma bulgularini zenginlestirebilecegi
distiniilmektedir.
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